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ABSTRACT
This research project intends to identify, analyze, and interpret the effects of implementing
an IVL Methodology and strategies from TPR approach on students‟vocabulary acquisition
in order to develop emergent skills in productive and receptive fields in preschool. This
research was developed by teacher-researchers at IED, which is part of the Bogota
Bilingual Project. This research project used a mixed approach method and action research
to analyze data collected, using the following instruments: video recording, video
transcription, stimulated recall .pre-test and post-test, and surveys. The findings of the study
reveal that the students‟ vocabulary acquisition skills increase after the implementation of
the IVL methodology and present emergent levels of sentence production and reception.
KEYWORDS: Methodology, Incidental Vocabulary Learning , Preschool, TPR.

RESUMEN
Este proyecto de investigación propone identificar, analizar e interpretar los efectos de la
implementación de la metodología incidental de aprendizaje de vocabulario y estrategias
pertenecientes al enfoque TPR (Total Physical Response)aplicadas en las habilidades de
adquisición de vocabulario con el fin de desarrollar de manera básica las habilidades productivas
y receptivas en preescolar, este proyecto fue desarrollado en una Institución Educativa Distrital,
que hace parte del programa Bogotá Bilingüe. Este proyecto se basa en un enfoque mixto e
Investigación Acción en Educación para analizar los datos recolectados, usando los siguientes
instrumentos: Grabación en video, transcripción de las grabaciones, recuerdo promovido, pretest y post-test y encuestas. Los principales hallazgos del estudio revelaron que las habilidades de
adquisición de vocabulario aumentaron luego de la implementación de la metodología IVL
presentando niveles emergentes de producción y recepción de oraciones.
PALABRAS CLAVE: Metodología, Aprendizaje Incidental de Vocabulario, Preescolar, TPR.
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IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL
1. Introduction
This research project was developed aiming to design an Incidental Learning Vocabulary
methodology (ILV) for a public school or “Institución Educativa Distrital” (IED), having in mind
the needs in terms of vocabulary learning found at the school during the practicum carried out by
the teacher-researchers in two years, divided each semester in actions research cycles in each
semester , each cycle with a predetermined period of time .
After having identified the students‟ vocabulary learning needs, the lack of an appropriate
and specific methodology of teaching vocabulary attempt to the students‟ age and the lack of
material addressed to the specific level of the students, the research project proposed the design
of a methodology as a mediation for the teaching and learning process of vocabulary by means of
a qualitative research. Using data collection techniques from qualitative methods through the
administration of surveying, video recording, journal writing, students‟ artifacts, stimulated
recall, and a pre-test and a post-test, significant data were gathered in order to identify the
research problem. Such specific collection data techniques showed the difficulties that the
teacher researchers had as to follow or adapt an existing methodology to support teaching and
reinforce the students‟ foreign language vocabulary learning process. From the analysis of the
results we decided to design a brand new methodology to improve students‟ vocabulary
acquisition: The development of a methodology involved the creation of strategies, materials, and
tasks. The strategies which were developed were TPR activities attempt to develop fine and gross
motor skills, auditory and visual learning in terms of recognition of basic sounds and images
according to the children‟s learning necessities and the school requirements. The activities that
were be developed were the students‟ interaction with a fictional character, choral drills, songs,
games, traditional folktales, and crafts.
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For this purpose, the teacher-researchers choose the participatory action research
methodology, as it was the most suitable one to apply when doing research interaction among
participants and researchers. The purpose was to have a significant improvement in students‟
vocabulary acquisition, and to support the EFL teaching process of the homeroom teachers using
the methodology designed as a way to interact with students.
The findings of the study showed that the preschool students improved their vocabulary
acquisition skills after the implementation of the IVL Methodology, since when students are
learning a foreign language, vocabulary acquisition is one of the main aspects in the process. As
future teachers it was important for us to focus on our students‟ reality, taking into account
students‟ context, interests and needs, in order to create a vocabulary teaching methodology that
allowed suitable communication tasks, and which provided them with a rich environment in
which they were able to express their ideas to others, become more autonomous , and more
conscious of their own learning process.
2. Justification
During the first semester of their practicum, teacher- researcher Fhernanda Cuesta (teacher
researcher 1) observed and taught classes at IED, and teacher researcher Daniel Torres Acevedo
(teacher researcher 2) observed and taught classes at Centro Colombo Americano. Due to
university requirements, we had the opportunity to choose either a private institution or a public
one to do the research that was part of the practicum, and in spite of not doing the practicum at
the same institution, we selected the IED context to develop this research project because the
specific social needs like the place where the school is located, the social status of the population
selected for the study, the influence of the school on the community, the population‟s learning
needs, and the learning implications for students and teachers of being selected as one of the
schools to develop the National Bilingual program ,represented a rich opportunity for research.
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The IED institution had dedicated itself to preparing students with different academic and
social skills based on bilingualism, defined by Baker (1993) as the “ability to speak and
understand two or more languages, including the main components of written expression” (p.6);
but today's complex world requires a more exact definition and analysis of the competencies
needed by any given speech community when its members interact with speakers of another
language.
The school took the responsibility to find material that responded to their students` specific
learning necessities attending to the cycle organization proposed by SED. In those cycles,
knowledge was organized into applicable fields promoting flexibility, articulation, and crosscurricular connections. For this particular case, students from Cycle Two to Cycle Five, the
school found, adapted and established supporting material for teaching and learning English:
Let’s Speed Up coursebooks 1 to 4 were chosen by the bilingualism coordinator in the first
semester of 2008, but the school was not able to find material that would fit into the existing
English syllabus for Cycle One.
Our research project aimed to facilitate the acquisition of a foreign language in young learners
because it proposed to help students study with a student centered methodology and specifically
developed for their age and physical and physiological development, with the teacher assuming a
new role inside and outside the classroom, and involving the students in their own learning
process, because they had to do tasks on their own; as a consequence, their work would hopefully
result in developing confidence and motivation to learn basic English .
In preschool, as the school provided different stages and topics to learn, the syllabus was
divided into two terms which had been designed by the English teachers and the bilingualism
coordinator at the I.E.D in the first semester in 2008 and reformulated in the first semester of
2013. They had created the content areas to be developed following the parameters set by the
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CEF, and taking into account the lack of material. However, the first difficulty of not having the
material was that the teacher-researchers and the homeroom teachers had to spend extra time and
money making copies, designing activities, developing strategies, and creating workshops for the
classes. With the methodology implemented in preschool, teachers researchers and homeroom
teachers would be able to prepare and develop their classes faster because they would have a
guide to work on different skills (speaking, reading, writing and listening) during the course
(Chou, 2010).
It is important to mention the feasibility of creating this methodology : first of all, because it
was created to cover the “content and didactic needs that students and teachers had for teaching
and learning English” (Tsiplakides, 2011, p.8) at this particular institution, second, it could help
students to put into practice the English learned in class not only at IED but foster it at home too
with the supporting material that the book would contain; third: time, an important aspect, since
the teacher researchers needed to design, test, analyze and improve the compound elements of a
whole methodology; and fourth, this project required a monetary investment for the creation of
the workshops, its design and its printing, which would be covered by the teacher researchers.
3. Context
3.1 Description of the context of the research
This research project was based on the specific guidelines provided by CEF, MEN, PBN, PBB,
and the school setting
3.1.1 The Common European Framework (CEF). The CEF (Council of Europe,
2001) is one of the most important and known references by the professionals in Language
teaching, (Trim, 2011). This research took into account the categories which describe what
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learners could do in different contexts, because the CEF allows researchers to properly determine
the level of English student have in an internationally standardized way. It divides the
competences in the target language into six levels, and the preschool students‟ level of English
could be placed at A1 level. Also, it describes what a learner is supposed to be able to do in
reading, listening, speaking and writing at each level; in this case: A1. In addition, the course
book would take into account the common framework European, which explains and describe
carefully what the public school students must have at the end of the process in speaking,
reading, listening and writing skills.
3.1.2 Ministerio de Educación Nacional. The MEN, based on constitutional and legal
regulations, generates the policy and regulation applicable for the organization of different
education public service categories in order to lead education as to the levels of pre-school, basic,
high school and higher education, work education and human development (MEN, 2011).
According to the MEN ,since 2007, Colombia has had an education policy for the early
childhood called “Colombia por la primera infancia”(Colombia for the First Childhood), which
seeks to serve at least 400,000 children under five years of age between 2008 and 2012 granting
that all Colombians may access quality education throughout their lives. The project also
includes comprehensive attention for the early childhood in their initial education process as well
as their nurturing and care.
3.1.3 National Bilingual Program. In order to recognize the importance of the foreign
language, the Ministry of Education decided to implement the National Bilingual Program (NBP)
as a strategy for improving the quality of English teaching in Colombia and as a strategy to
promote the competitiveness of citizens (MEN, 2004). The main objective of the National
Bilingual Program is to have citizens who can communicate in English with internationally
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comparable standards, which pushes the country into universal communication processes in the
global economy and cultural openness. According to the information provided by the Secretaria
de Educacion del Distrito (SED), the "Bilingual Bogota and Cundinamarca in Ten Years" project
seeks to design short and long term working strategies (SED, 2004) among different public and
private institutions to ensure that in ten years people will have become competent users of
English, as they will be able to communicate and perform in Spanish and in English.
What is the specific setting where the study was conducted? If it is a school, briefly describe its mission / vision,
location, resources, etc. if you want, you can include a classroom map in the appendices, if it is relevant to your
study

3.1.4 School Setting .The IED is an institution located in Ciudad Bolivar (locality 19), in the
Perdomo neighborhood, with a socioeconomic status level 2 (Alcaldia Mayor de Bogotá, 1993).
The institution has a principal, six coordinators (two academic ones, and four for discipline), 102
teachers distributed into five cycles, two working journeys, and an educational project with four
fields of thought: Communication art and expression with 10 teachers in each journey; 12
teachers in each journey in the field of Thought, science and Technology, 6 teachers in each
journey, 8 teachers in the field of Mathematical Thought and 10 in the field of Historical Thought
(Adapted from IED Proyecto Educativo Institucional , 2008).
The School Facilities include 36 classrooms, 4 laboratories, 1 playroom, 2 technology
classrooms, 3 computer labs, 1 dance workshop, 1 art studio, 1 ”multipurpose” room, 1
audiovisual room, 1 school library, 1 radio station, 1 “multiple room”, 1 kitchen, 1 administrative
area , 1 General Services area , and outdoor sporting areas.
3.1.4.1 School Mission and Vision. The School contributes to the formation of autonomous
people, from human development to quality education, based on communication skills in English
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as a second language and Spanish as mother tongue, leisure and critical thinking for building and
transforming their individual life and their collective reality (PEI, 2008). The school defines the
graduate profile with a vision of bilingualism in which the integrated development of the two
languages (English-Spanish) is provided according to the students‟ needs and socio-cultural
environment. This aspect gives special importance to the development of language and,
therefore, their culture, so that the individuals reaffirm their identity and values through other
cultures.
Figure 1: IED Graphic Representation of the IED PEI (2008)

Figure 1 was designed for the IED requirements for PEI by Jose Raul Ruiz in 2011 , it
organize the administrative components ,the fields of knowledge, the cycles and the components
that conforms the PEI in a hierarchical technique. The teacher researcher 1 was assigned by the
school for teaching in Preschool, and with the data gathered after each lesson, Teacher
researchers considered important to carry out this research project with preschool, for the specific
target population of this research project belonged to the first cycle, which was made up of:
Preschool (5- 6 year old students), first grade (7 year - old) and second grade (8 year- old). In the
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first cycle of education this all the students were taught lessons based on the biological,
cognitive, physiological, and socio affective concepts (MEN, 2009).
Figure 2: School setting in cycles and fields of Knowledge ,IED PEI (Institutional Banner, 2010)

Figure 2 ilustrates the school setting in cycles and fields of knowledge. First cycle is made
up of preschool, first and second grades, which according to the cycle organization proposed by
SED (2008), in those years students should be able to recognize specific things about what
surrounds them, their physical appearance, the environment and the basis for mother tongue rules
for production.
3.5 Participants. In 2012 Preschool had 137 students in the morning schedule: 83 girls and
54 boys, divided into 5 classrooms, with 5 homeroom teachers in charge. According to the
information provided by the school, teachers had a B1 level according to the CEFR (Council of
Europe, 2001), and only the English coordinator had a B2 level. The population selected for this
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research is the students group from Preschool 1 and preschool 4, in total 52 students between 5
and 7 years old, for being the specific group to develop the pedagogical practicum, and in order
to solve a problem that since day one of practicum was socialized by the principal of the school .
The students do activities mostly based on total physical response, and the activities that the
homeroom teacher proposes are based on tasks like completing, filling in the gaps and reinforcing
the reading-writing plan.
Table 2: Students for each course in Preschool- 2012
Courses

Boys

Girls

Preschool 1

11

17

Preschool 2

9

19

Preschool 3

8

22

Preschool 4

10

14

Preschool 5

16

11

Total

54

83

In table 2 , we presented the number of students in each course in preschool the other three
groups P2, P3, and P5 are in charge of another Pre- service teacher. It is important to mention
that in despite the fact that the other three groups were not in charge of the teacher- researcher 1,
the research project in the application stage would be an important part for testing the material
and also for gathering data for enhanced their learning process in the same way as P1 and P4.
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In the first semester of 2013 with 5 new groups of students in preschool the teacher
researchers had the opportunity to work with 139 students in the morning schedule: 71 girls and
68 boys, divided into 5 classrooms, with 5 homeroom teachers in charge. According to the
information provided by the school, teachers have a B2 level according to the CEFR (Council of
Europe, 2001). The population selected for this specific research stage are the students from
Preschool 1, Preschool 4 and preschool 5, in total 80 students between 5 years old and 7 years old
Table 3: Students for each course in Preschool- First semester 2013
Courses

Boys

Girls

Preschool 1

14

11

Preschool 2

15

14

Preschool 3

13

17

Preschool 4

12

16

Preschool 5

14

13

Total

68

71

Table 3 presented the number of students in each course in preschool, the other two groups
P2, P3, were in charge of another Pre- service teacher, is important to mention that in despite the
other two groups are not in charge of the teacher- researcher 1 the research project in the
application stage in the first semester of 2013 would be an important part for testing the material
and execute diagnostic test.
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The students from preschool were in the middle of two stages: Preproduction, and early
production of the input presented, because the bilingual approach that the IED followed was the
Initial Immersion in the target language (Chowan, 1997). With this research project the teacherresearchers aimed at having an impact on the students‟ vocabulary acquisition through five
predictable stages based on the natural approach of learning a second language: Preproduction,
Early Production, Speech Emergence, Intermediate Fluency, and Advanced Fluency (Krashen &
Terrell, 1983).
Table 1: Predictable Stages in Natural Approach for vocabulary acquisition.

Stage 1
Pre-Production
Students comprehend
simple language but
cannot produce
language yet.
Characterized by
• minimal
comprehension
• no verbal
production

Students can:
• listen
• point
• respond with
action
• draw
• choose
• act out

Stage 2
Ea rly
Production
Students comprehend
more complex
language and can make
one or two word
responses.
Characterized by:
• limited
comprehension
• one/two word
responses

Students can:
• name
• label
• group
• answer yes/no
• discriminate
• list
• categorize
• count

Stage 3

Stage 4

Speech
Emergence
Students can speak in
phrases and sentences.

Characterized by:
• increased
comprehension
• simple sentences
• some basic errors
in speech
• reading limited to
what can be
comprehended
orally
• writing limited to
brief responses
Students can:
• retell
• define
• explain
• compare
• summarize
• describe
• role-play
• restate
• contrast

Intermediate
Fluency
Students can combine
phrases and sentences
into longer passages of
language, oral and
written.
Characterized by:
• good
comprehension
• use of complex
sentences
• some errors in
written language

•
•
•
•
•
•
•
•
•
•
•

Students can:
analyze
create
defend
debate
predict
evaluate
justify
support
examine
hypothesize
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Teacher should:
• use visual aids
• modify speech
• focus on key
vocabulary
• ask for physical
responses

Teacher should:
• use yes/no
questions
• ask for singleword answers
• use cloze exercises
• expand on student
answers

Teacher should:
• use games
• incorporate
language from TV,
radio, movies
• conduct writing
exercises
• use readings for
language input
• use problemsolving activities
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Teacher should:
• help students
develop academic
skills, especially in
reading and
writing
• use activities that
require analysis,
hypothesizing,
justifying and
supporting.

Statement of the problem
The data gathered during the first, second and third semesters of the practicum, were divided
into two complete Participatory Action Research cycles, each cycle with four predictable stages:
observation stage, planning stage, application stage, and reflection stage. In order to validate this
research project we as teacher- researchers triangulate the information gathered with the main
purpose of detect the problematic situation. According to Freeman (1998, p. 98) “triangulation
means including multiple sources of information or points of view on the phenomenon or
question you are investigating”. He also remarks that in triangulation of data, there are three
layers to triangulate data: the level of data sources; the level of data collection, or research
methods; and the level of data analysis. In this research project data sources and data collection
were used. As there are three kinds of triangulation, the researchers chose the methodological
triangulation (Freeman, 1998), which means the use of multiple sources of collecting data and the
study of the problem.
The homeroom teachers had to design all the material needed for their classes, with only one
supporting source: the existing syllabus (See table 4 IED syllabus), which only showed the
contents to be covered in each term without descriptions, assessment techniques or learningteaching objectives. The necessity of having a coursebook or a teaching and learning supporting
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material was identified as teacher researcher 1 taught classes without a clear guide to follow , a
concrete guide for sequencing the topics, contents, or lessons ,strategies to apply, specific tasks to
develop in order to reach an objective.
Table 4: English IED Syllabus for first cycle observation and planning stage 2012
First Term

Second Term

MY FIRST LEARNING PLACE

MY FAMILY

 Greetings and Farewells:

 Boy And Girl

 Primary Colors:

 My Face

 Classroom Supplies:

 My Family

 Numbers From 0 to 10

 My Pet

 Shapes:

 Secondary Colors

 Parts Of The House

 Count and Make
Groups

The data gathered was subsequently categorized according to the number of occurrences in the
data collection instruments, analyzed and displayed, resulting in the need to develop a guide in
terms of didactic units in order to link up the content topics with the language topics, and provide
assessment tools for the homeroom teachers and the school (See Appendices 7,8,9) .
The categories were selected by number of occurrences in the journals (See Appendix 5),video
transcription (See Appendix 6 ) , questionnaires (See Appendix 7). The problems illustrated
above are explained according to the percentages, from the lowest to the highest one: with 14%
teacher-researchers identified that students, in order to express their needs, likes and lacks inside
the classroom, use and mix the set of words available for them in English and Spanish; this
phenomenon is noticed in the video recording and the video transcription, in which students

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL

28

combine elements from both languages in order to create sentences meaningful for them but not
correct in either language. It is important to mention that Code Mixing is not only a phenomenon
present in only the students‟ speech, but also in the teacher‟s, in order to clarify instructions and
to assess the set of vocabulary presented.
Figure 3: Display of the Main Research Categories obtained by theoretical coding- Observation
Stage I

19%

14%

31%

Code Mixing

36%

Imitation of T's
behavior
Evidence of aural
comprehension
Imitation of T's speech

On the one hand, in 31% of the cases, there was lack of evidence of the students‟ aural
comprehension, as they repeated in a mechanical way the input provided in terms of vocabulary,
tone of voice, and kinesthetic awareness connected (36% of the ocurrences), and imitated the
teacher‟s behavior and speech (11% ). These problems were identified by the teacher-researchers
through observations in which it was evident that students repeated all the English words and
content that the teacher taught them, trying to follow the movement patterns shown by the
teacher, but not necessarily producing real language use, which caused students‟ lack of
development in their oral performance.
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Excerpt 1: Fragment video transcription- Observation Stage 1
Student 8
T
T
Student 23

SS
T
T

¿Así profe?
Más, más que quede verde.
Más verde, mas verde
Ahora si esta saliendo Green
Verdecito!
in English, please
Okay, now we have yellow , yellow, yellow
We have yellow (using L1) Amarillo, solo Amarillo y rojo , Amarillo y
rojo , ahora vamos a mezclar Amarillo y rojo.

On the other hand questionnaires (see appendix 8) were other data collection instrument
administered because they “seek to uncover the opinions and attitudes of the respondents about
specific issues in a research” (Cohen, Manion & Morrison, 2000, p 168). In other words,
questionnaires allow homeroom teachers to precise their feelings, attitudes and needs based on
their experiences with the students but in a written way. In addition, questionnaires were helpful
because they “gather information about affective dimensions of teaching such as students‟
beliefs, motivations and preferences” (p. 169). In our case, we wanted to know more about what
kinds of activities or material students needed at the moment of learning English, acquire
vocabulary and whether they used their internal motivation in their learning process. For the
specific research purposes, a diagnostic questionnaire was administered to the five homeroom
teachers of the preschool groups, and the English homeroom teacher for first cycle, and its
questions aimed to find out the main characteristics of the IED curriculum, from the point of
view of the homeroom teachers‟ point of view (See appendix 7).
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Figure 3: Graphic representation of the results of survey and questionnaire administered to
homeroom teachers – Observation Stage I

With the purpose of collecting data from homeroom teachers‟ perspective towards the need
of having English instructional material for support the development of the lesson, during
Observation Stage I, the teacher-researchers asked a sample of six teachers -one for each grade in
preschool- to solve a questionnaire, as they play an important role in the learning process of the
target population. This instrument aimed to identify the teachers‟ perceptions towards the
importance of having supporting material that guides the English teaching and learning
processes, to evaluate which types of activities were more meaningful to enhance learning in
students.
The teachers` answers show that they state highly important to have a text as a guide and
support to both the teaching and learning processes. Teachers emphasize this point due to the
fact that when practitioners do not come to the institution (at the beginning or ending of the
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academic year), they (the homeroom teachers) are the ones who have to cope with the classes
without having any competence in the language or foundations in a foreign language teaching,
the only tool they can give their students is instructional material.
During Implementation Stage I, the community needed to change the proposal of having a
coursebook specifically designed for the preschool students, with an impact on the students‟
vocabulary acquisition by applying some strategies in order to facilitate this process. This
proposal was to include some specific strategies and assessment techniques from the TPR
methodology. Nation and Waring (1997) stated that the context and meaningful activities can
help students to understand the words appropriate usage and it avoids students making incorrect
sentences translated from dictionary; real life, real situations, stories, sentences are more useful
for children to learn and internalized vocabulary that just a list of words presented in order to be
memorized.
The learning process of acquiring new vocabulary is a continuing process that allows students
understand, speak, and interact with other people in an specific language and a context, the
intention of this research project is to give learners strategies to know vocabulary through
activities that permit them increase their basic productive and receptive skills in L2 .
4. Research question
Taking into account the data gathered and analyzed during the Observation Stage I and
planning stage II, we present our research question: “What is the impact of developing an ILV
methodology in order to increase students‟ vocabulary acquisition supported by the existing
English syllabus for preschool at a public school in Bogotá?
5. Objectives
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General Objective
To design an ILV methodology for an EFL program in preschool according to the students‟
specific vocabulary learning at a public school in Bogotá .
Specific Objectives
 To determine whether a change in the teaching methodology has a real impact on the
vocabulary acquisition ability in the pre-school courses.
 To have an impact on students` EFL learning by means of TPR reflected on their
students‟ productive skills.
 To analyze the effects of the implementation of the Incidental Vocabulary Learning
Methodology (ILV) in the students‟ EFL learning process of overcoming difficulties in
the lack of vocabulary.
6. Antecedents
In order to develop this research project, and to gather more information about course book
design, adaptation and creation of materials for EFL teaching purposes, vocabulary acquisition,
Participatory Action Research, it was necessary to check some research projects from different
universities in the city like Universidad de la Salle and Pontificia Universidad Javeriana, whose
main findings revealed relevant information for the project.
In Madrid, Padilla, Gutierrez, (2010) Effects of intentional and incidental teaching
approaches in vocabulary learning the researchers wondered how necessary is to keep a balance
between the two approaches in learning vocabulary, between incidental and intentional and they
alleged that it is important took elements, strategies, and tasks from the both methodologies . The
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main idea of their research project was to design and develop lesson plans including the two
methodologies. This specific research project was meaningful to our research project because it
provided specific guidelines to develop activities in the two teaching approaches, in the project
the researchers, also confirm the important role of the materials, the creation, or adaptation, they
also provide storytelling techniques.
Another thesis project that contributed to our research was A vocabulary workshop as a
proposal to fulfill the lack of vocabulary teaching process in level 3 of the English program at
languages center from la salle University from Orjuela, Fajardo , Sanchez, and Cepeda, They
provided us support in relation to the definitions an pertinent definition of approach, method ,
methodology in terms of teaching vocabulary like discovery activities, experiential materials,
adaptation materials, and pedagogical tasks. These terms were used to complement the
information about how to design the methodology, and it served as a tool to analyze and assess
the purpose, and define after reading their pedagogical implication that the approach that fit to
our specific research context is the incidental approach. In terms of material design specifically
the population involved in both research are quite different, they were working with university
students, even thought, we follow some principles that they offer in terms of analysis of the data
before create a task, and the tasks must be aware of classroom materials, and reflect on the
diversity of communities including a mix of student interests, needs, learning styles, and cultural
backgrounds.
After reading a more specific project, Gomez‟s (2007) Material de apoyo para la enseñanza
del Inglés como lengua extranjera en 4 y 5 de educación básica primaria, the teacherresearchers realized that it was relevant for the project because just as in the current study,
Gomez dealt with aspects like material design for students who are learning English as a foreign
language, teaching the four skills (reading, writing, speaking and listening), and the importance
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of what kind of reading, listening , speaking and reading tasks people needed. For the specific
purpose of this research project we used the aspects that referred to how to teach vocabulary. In
this research project the main call is for the teachers as material designers to develop their
professional skills, and to promote their commitment with their students‟ vocabulary learning
process.
As to the research projects from the Pontificia Universidad Javeriana, the first one was
Forero‟s (2007) Diseño de una Herramienta pedagógica para la enseñanza del inglés en los
grados primero y tercero de primaria. Used as a Participatory Action Research, it followed a
method that allowed planning and implementing the strategy according to the requirements the
researchers had established. The most relevant aspect from this study was the organization of
research the stages, and the definitions of Participatory Action Research.
Another research project was Sandoval and Sarmiento‟s (2007) Parámetros para el diseño
y/o selección de libros de texto para la enseñanza del español como lengua extranjera, which
rendered information about how to choose an appropriate teaching supporting material, and the
fact that task proposed must be designed taking into account different situations that involve
students as the main actors in order to make a significant and meaningful English learning
process. Those activities must require exercises to face situations in common places and
situations in order to implement cultural content, which relates the real context of the students,
pointing at communicative situations. For the students´ level, it is important to relate names, and
characters familiar to them in order to make the learning process of a foreign language
meaningful and significant ( DeBot, Lowie, & Verspoor,2006).

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL

35

7. Theoretical Framework
7.1 Theories of language learning in L2
We can not conceive a theory of language learning without conceiving a theory language
teaching. According to Kimble and Garmez (in Brown, 1994), learning is a relatively permanent
change of behavioral tendency and it is the result of reinforced practice. On the contrary,
teaching means guiding and facilitating learning, enabling learners to learn and to give the
appropriate conditions for learning. There are several authors that have presented many theories
about foreign language learning and acquisition, some which are going to be dealt with as
follows.
Firstly, the Discourse Theory, postulated by Halliday (1975), considered communication as
the matrix of linguistic knowledge; linguistic development depends on the interpersonal use of
language. Besides Ellis (1990) indicates that Second Language Acquisition (SLA) follows a
route in which speakers adjust language by negotiating meaning through conversational
strategies. In spite of the fact that negotiation of meaning is a necessary but not sufficient
condition for SLA because there are cognitive processes which control the construction of
discourse, these processes are internal, then can be inferred but not observed. The cognitive
processes are studied according to native language culture; thus, negotiation of meaning can be
seen as the product of transfer from first language and culture to a different linguistic code.
Secondly ,Krashen‟s (1982) Monitor Model stated the differences between acquisition and
learning. According to it, acquisition is the subconscious master of the language by means of
participating in real communicative situations, while learning is the conscious study of language,
generally achieved through formal instruction. The main purpose of developing a vocabulary
coursebook is to provide formal and structured instruction that the students would applied in
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classes at the I.E.D and at home with the parents, given space for appliying the formal knowledge
in real communicative situations and in their daily life.
Thirdly, Ellis (1985) proposed the Variable Competence Theory which was based on two
assertions: the first one referred to language, and the other to the product, that is to say, the
manner a language is learned, is a reflection of the way language is used. The main participants
in the learning process are the students and the teacher is only a guide.
7.2 Vocabulary learning in L2
In learning any language, vocabulary is the center focal point of acquisition. As put forward
by McCarthy (1992)“without words to express a wider range of meanings, communication in L2
just cannot happen in any meaningful way (p.50)". Vocabulary has been gradually recognized as
crucial to language use in which insufficient vocabulary knowledge of the learners led to
difficulties in second language learning.
In accordance with Scott Thornbury (2002), when we start learning a language what we learn
first its words. Language emerges as words, talking about vocabulary we refer to the set of words
that a person knows. Vocabulary is necessary to communicate and acquire knowledge, which
means that in order to learn a language it is fundamental to know many words, which involves
knowing their form and their meaning.
Authors like Richards and Renandya (2005) stated that vocabulary is more than words. The
term has broadened nowadays in such a way that it even includes lexical phrases and expressions.
The authors stated that vocabulary is a central component of language proficiency and is a basis
to determine how well learners speak, read, listen and write. When learners have limited
vocabulary and do not use the appropriate strategies to acquire new sets of words and
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expressions, they will not be able to take advantage of their learning potential in different
opportunities such as listening to the radio, listening to native speakers, and reading, watching
television or using the language in different contexts. For the purpose of this project,
Thornbury´s vocabulary definition will be taken into account according to which vocabulary is a
set of words needed to be able to communicate effectively in a foreign language, as teaching
those words involves to teaching their form, meaning and use within a context, something that
this project is attempting through incidental and intentional strategies.
7.2.1 Incidental learning. There are two popular views on what it means to learn vocabulary
of a foreign language. One view known as intentional approach involves the memorization of
thousands of words (their meaning, sound, and spelling) and dozens of grammar rules within a
language. Another view, known as incidental approach, holds the idea that the meaningful
learning of vocabulary occurs when students experience and develop different mental strategies
that go beyond the memorization of a list of words and their translation into the mother tongue.
In the incidental approach students try to infer the meaning of the words from the context due to
the fact that students‟ attention is focused on the meaning and not on the structure of the language
studied.
Authors like Nagy, Herman, and Anderson (1985) concluded that L2 learners need to be
exposed as much they can to the target language words in context before understanding their
meaning, in contrast with native speakers of English who only need a single exposure to an
unfamiliar word before understanding its meaning from the context.
7.2.2 Intentional Learning Vocabulary
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According to the definition given by Ellis (1994) about intentional learning vocabulary and
promoting a change in the paradigmatic view of teaching and learning vocabulary, Ellis states
that intentional learning is characterized by more conscious operation where the individual makes
and tests hypotheses in a search for structure. Another important theoretical approach to this
research is Coady (1997) studied in his book second language acquisition ,how students could
learn vocabulary intentionally; he wondered how learners can learn more vocabulary through
reading if they do not know enough words to read well. Basically his proposal was based on
teaching learners the vocabulary needed in order to read something according to their levels and
background knowledge. One simple way of doing it is to match the L2 word with L1 translation;
mainly this attempt is focus on using wordlists as an effective and quick way to learn words.
Nevertheless, the process of building vocabulary intentionally through wordlists or vocabulary
flashcards will not be completed if teachers do not consider all the variables in the teaching and
learning process.
For the purpose of this project the definition given by Ellis (1994) and Hulstijn (2001) is the
most suitable to support this research, because the instruments and strategies designed for the
intervention are based on the idea that intentional learning refers to the conscious memorization
of a list of words, while incidental refers to the vocabulary learning in context without a
conscious operation, using a variety of activities and strategies , in particular the ones that involve
TPR in order to relate the meaning of the word to a physical action.
7.3 EFL English Syllabus
Breen (1993) argued that in order to design an appropriate syllabus, it is important to find the
assumption that teachers have about the psychological process of learning. This assumption
refers to the need of keeping in mind the students‟ abilities to acquire storage, comprehend, and
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produce the language. Thus, when designing the objectives, the materials and the methodology
for a course, and when selecting and grading the course content, teachers have to participate and
respond to the syllabus the students need.
The last aspect mentioned by Breen in this definition of syllabus is the pedagogical and
social processes that must be evident in a syllabus. This is important because when we design a
syllabus, we have to select the way in which the language will be studied (based on notions,
functions, tasks, grammar, or in other forms) in a syllabus. Thus, we are also deciding indirectly
the form in which our students will learn the language, and the amount of interaction that will
take place in language classes; in other words, the type of methodology we will use to teach the
foreign language.
Brown (1994) emphasizes the importance of syllabus design in the teaching practice, by
stating:
“Syllabuses are designs for carrying out a particular language program. Features
include a primary concern with the specification of linguistic and subject-matter
objectives,

sequencing, and materials to meet the needs of a designated group of

learners in a defined context”.
Brown‟s, definition, like that of some of the authors mentioned before, reflects on the
responsibility that English teachers have as syllabus designers and emphasizes the relevance of
the context in the performance of this task. It is clear that if teachers design their syllabuses
taking into account subjects and context, these syllabuses will have to meet the students‟ real
needs and will become facilitators of the teaching learning process.
In conclusion, the role of teachers as syllabus designers is an important aspect that should
take into account the students‟ needs, because it helps the students to be involved in the learning
process of the second language, giving them an interactive role according to the context. In
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relation to the previous point of view, the interaction is obtained by the plan of objectives,
contents, and methodology. If the syllabus design is done consciously and it follows the
appropriate steps, language will be learned by the students in a good way, as it will give them
enough elements to improve their language.
The teacher researchers and authors of this document aimed at creating supporting material
for English classes that would enhance their teaching processes, reason why it was necessary to
take into account (a) the reasons why teachers were encouraged to embark on the design of
teaching material; (b) nine guidelines provided by Howard, and Major, (2004) which served as a
useful framework for carrying out this process; and (c) the importance of having instructional
material since ultimately, these contents were the main foundations or the core of this research
project.
It has to be stated that “material design is an on-going process that requires a great deal of
effort, time and training” (Yücel 2011, p. 2), despite the current rich array of English language
teaching materials commercially available, according to Howard and Major (2004), as many
teachers continue producing their own materials for classroom use, due to several factors like
contextualization, resource availability, individual needs, and personalization
7.4 Total Physical Response
Total Physical Response (TPR hereafter) is a relevant method for teaching a foreign language
to children because it attempts to teach language through physical (motor) activity. James Asher
(1981) developed the Total Physical Response Method which considers principles of child
language acquisition as important factors when teaching a foreign language. Asher noticed that
when children are learning their first language they appear to do a lot of listening accompanied
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by physical responses. Asher also gave some attention to right-brain learning because he argues
that motor activity is right- brain learning, that precede left-brain processing. This position is
congruent with Torrance (1980) list of characteristics of right or left-brain dominance. This
author explained that the right hemisphere perceives and remembers visual, tactile and auditory
images , while the left hemisphere is associated with logical analytical thought, with
mathematical a linear processing of information. That is why Asher claimed for the use of
sensomotor activities in children learning a second language. Besides, Asher was convinced that
language classes were often the focus of too much anxiety and wished to devise a method that
was as stress-free as possible, where the learner would not feel conscious or defensive.
Teacher's Role in TPR approach. The teacher who uses TPR believes in the importance of
having the students enjoy their experience in the learning to communicate in a foreign language.
The teacher is the director of all students‟ behavior. Teacher responds to student's errors with
tolerance and will only correct the major errors. The teacher interacts with the whole group and
with the individual students. The teacher speaks and students respond firstly non-verbally.
Learner’s Role in TPR approach. The learner is an imitator and performer of what it has
understood from the teacher‟s input, students perform the action together to learn by watching
each other. The TPR method reduces learners' stress; students speak when they are ready to do so.
Perfection should not be expected.
The Role of Instructional Materials in TPR approach. The language and the skills which are
emphasized here are the grammatical structures, vocabulary and imperatives. One reason for
using imperatives is to approximate the occurrence in the speech directed at young children
learning their mother tongue. Spoken language is emphasized, learners do not read commands,
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and they learn to perform until after a few hours of instruction. Realia is the most frequent
resource used in TPR method.
Evaluation in TPR approach . The teacher knows whether or not students understand by
observing their actions. Formal evaluation can be conducted by observation and performing of
actions. In our opinion, the most appropriate features of TPR method for children in the
preschool grade of elementary schools are: Students learn the language by enjoying the
experience; they learn by giving and receiving commands in real situations and by means of
realia. Student‟s performance is evaluated through observation avoiding in this way the pressure
of the test.Another factor that makes TPR suitable to our Colombian context is the fact that it
emphasizes listening and speaking in children that are developing reading and writing in their
mother tongue.
7.5 Material design
Material design is a key element at the moment of creating a course book as a tool for English
Learning-teaching at an IED, as it is didactic material which helps to develop the students‟
learning, by means of an instrument that motivates students, as Tomlinson (1998) put in his book
Materials Development in Language Teaching: “physical appearance and production of materials
are important both for motivation and for classroom effectiveness” (p.86), which means that
students can understand better and be more active in the classroom with it, but the material must
fulfill the requirements set in the development of a communicative approach, that is, to be carried
out through the learning-teaching process of English as a foreign language. According to the
author, the creation of an English as a foreign language course book should follow five steps:
identification of the problem; exploration of the problem in terms of what language is to be
taught; contextual realization; pedagogical realization, or finding appropriate exercises, activities,
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and instructions; and physical production involving layout, type size, visuals, reproduction, tape
length, involving activities for vocabulary acquisition.
Accordingly, Gallup (2008) stated that the material designed should have goals and
objectives focused on the students‟ needs that determine an appropriate syllabus structure. Thus,
designing and elaborating an English course book will enrich the class as students become better
learners helped by their teachers. The author also stated that teachers should face many
challenges on a daily basis, so there is a need for new English material that will make learning
more meaningful, which is how this material comes to be. In the author‟s own words, “Young
learners do not come to the language classroom empty-handed” but they bring with them “an
already well-established set of instincts, skills and characteristics which will help them to learn
another language.” (p.15), which was applied to this research project in order to use the previous
knowledge that the students had and to recycle the new vocabulary they learnt.
In addition there are two authors who provided guidelines for designing English materials:
Jocelyn Howard and Jae Mayor (2004). In their article Designing Effective English Language
Teaching Materials, they focused on the needs that students had, like meaningful learning
materials, real opportunities of interaction in L2, aspects condensed in an English course book,
and the ease in terms of designing and producing materials in a pragmatic and realistic way.
7.6 Classroom Arrangements.
It seems that the physical environment in classrooms is as important as the knowledge taught.
According to Shalaway (1998) “Warm, well-run classrooms begin with the room`s physical
layout – the arrangement of desks and working space, the attractiveness and appeal of bulletin
boards, the storage of materials and supplies” (p.13).
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All the above intends to show that an efficiently organized and managed classroom fosters an
effective environment that motivates students enhances collaboration among them and conduces
to learning. This is the ideal classroom arrangement teachers and learners dream with, one that
meets the following specific characteristics apart from the ones already listed above:
Environmental preferences. The first step in effective classroom arrangement is setting up a
physical classroom layout that facilitates the routines of teachers and students. This arrangement
can be viewed as a work in progress that changes multiple times as it adjust almost perfectly to
students‟ needs (Powell, 2009, p. 2). This is why, the classroom dynamics, how teachers and
students orient to the classroom spaces and physical location they have available, arrangement
include lighting and noise level as they are factors that affect students´ performance.
7.7 Definition of Beginner according to the population English Level
Harmer (1998) stated that a beginner does not know much English, but at this level success is
easy to see. To him, beginner learners can understand simple language, but teachers must
exaggerate their voice tone and gestures to make things understandable. In general, a beginner
learner is able to understand and use daily expressions and basic phrases in order to satisfy
immediate needs.
On the other hand, Grundy (1994) explained that the term beginner has such a wide
connotation that it is often helpful to think in terms of categories of beginners. This perspective
implies that teachers should not only be focused on the amount of contents learners understand,
but also on recognizing the level of language knowledge that learners have.
7.7.1 Teaching Beginning Levels
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Teaching beginning levels. According to Brown (2007), teaching beginners is considered the
most demanding level of language instruction. Besides, it is “the most tangibly rewarding level
for a teacher because the growth of learners‟ proficiency is apparent in a matter of a few weeks”
(p. 112). Another aspect for teaching at this level is to remember that learners‟ capacity in the four
skills is limited. As a result, teachers must present material in simple segments To Brown, there
are some factors that teachers should take into account when working with beginners learners.
These factors are: (a)The role of the teacher: beginner learners depend on the teacher to
understand the language. As a result, teachers must help the learners when they ask and comment
on the topic. (b)Teacher talk: English teachers need to talk clearly and in an articulate way in
order to facilitate learners‟ comprehension. (c)Authenticity of language: English teachers must
use real contents and useful expressions taking into account that, in this level, learners tend to use
phases and short sentences. (d) Learner creativity: at first, learners do not have much innovation
and initiative. But, as time passes and classes progress, they have more language under their
control.
7.8 Assessment Rubric
According to Smith, Sadler, and Davies (2005) an assessment rubric is a matrix, grid or crosstabulation employed with the intention of making expert judgments of student work both more
systematic and more transparent to students. Rubrics explicate in summary form the bases upon
which expert judgments are made. The rows set out the dimensions of the performance that have
been selected as the aspects upon which the judgment will be focused. Each row corresponds to
one dimension (aspect, property or characteristic) know as a criterion. Across the column heads
of the matrix are set out the performance standards – typically four or five with labels indicative
of each of the levels demonstrated (excellent, good, satisfactory, poor). Equivalently, a rubric
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may have its criteria listed as column headers and the standards as row labels. Ideally, the criteria
are derived by analyzing competent judgments about student performances to identify the
dimensions that seem to explain the observed quality, and the standards set out the performance
levels on those criteria. The information in the whole matrix is combined to arrive at an overall
judgment of the quality of the student works.
8. Methodology
8.1 Participatory Action Research (PAR).
This research project is a participatory action research due to the fact that researchers take
part during the development of the project working with the population involved. Carter (1999)
defined PAR as a kind of research in which first, the problem must be generated from a
recognized community need; in the second place, the community members to be affected by the
outcomes of research had to be involved; third, a team work approach amongst all involved in the
research process was essential to effective outcomes; and finally, the research results had to be in
the form of recommendations for action or social change.
Authors like Wallace (1998) provided a rationale for using action research in foreign and
second language education, and enhanced the teacher researchers‟ reflection about teaching or
teaching training skills in order to perfect the teachers‟ development. According, to Fandiño
(2007), following Carr & Kemmis‟ (1986) parameters, stated that Action Research puts ideas into
practice for the purpose of self-improvement and increasing knowledge about curriculum,
teaching and learning, whose ultimate result should be the improvement of what happens in the
classroom and at school: the repetitive situation was the lack of vocabulary knowledge in order to
have a convenient communicative performance in the foreign language. In this research, the
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main purpose is based on the idea of describing the situation and creating a material as a way of
helping to improve the detected problem.
Figure 4: Walter „s (2009) Participatory Action Research diagram

Another important author who described this kind of research method was Walter (2009), in
whose own words, Participatory Action Research has a “collaborative and participatory nature”
as “PAR moves right away from the idea of the „outside expert‟ coming into a community to
examine, theorize and propose solutions” (p.67); thus, PAR is a form of applied research: the
research is intended to have some real world effect.
Accordingly, in Research Methods in Education, Cohen, Manion, and Morrison (2007)
described the scope of PAR as “impressive”, as it can be used “in almost any setting where a
problem involving people, tasks and procedures cries out for solution, or where some change of
feature results in a more desirable outcome” (p.297). In figure 4, it can be seen that PAR is
divided into stages: a cycle that starts with a situation to be observed; an initial plan to give a
possible solution; the analysis of the solution; and the analysis of the results with a plan for
improvement. It is a continuous cycle that could finish until the situation is resolved, as in this
case, with the final English course book, but this methodology opened the door to future
possibilities of improvement and change.
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8.2 Approach
This project adopted a mixed method approach; for that reason, it was important for teacherresearches to identify the differences among these three approaches. To start, according to Van
Maanen (1989) “with qualitative researchers study things in their natural settings, attempting to
make sense of, or interpret, phenomena in terms of the meanings people bring to them” (as cited
in Merriam, 2009 , p. 13). Also, Denzin and Lincoln (2005) defined the qualitative research as “a
situated activity that locates the observer in the world” (as cited in Merriam, 2009, p. 13).
Furthermore, Robinson, Spratt and Walker (2004) suggested that the “qualitative research process
is generally inductive rather than deductive when researchers generate theory from interpretation
of the evidence‟ as well as it „seeks to understand and interpret the meaning of situations or
events from the perspectives of the people involved and as understood by them” (p. 10). Indeed,
Miller and Crabtree (1992) designed a qualitative research process in an iterative way, which was
used by teacher-researches to develop the qualitative data collection and analysis.
Figure 5. Representation of the iterative qualitative research process proposed by Miller and
Crabtree (1992) used to collect and analyze qualitative data.
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In contrast, Aliaga and Gunderson (2002) stated that quantitative research “is explaining
phenomena by collecting numerical data that are analyzed using mathematically based methods
(in particular statistics)” (as cited in Muijs, 2004, p.1). In addition, Creswell (1994) defined
quantitative study as “an enquiry into a social or human problem based on testing a theory
composed of variables, measured with numbers, in order to determine whether the predictive
generalizations of the theory hold true” (as cited in Spitzlinger, 2006, p.5) Whereas, Campbell
and Stanley (1963) argued that quantitative designs include experimental studies, quasi experimental studies, and pre-test and post-test designs (as cited in Newman & Benz, 1998,
p.10).

Otherwise, Johnson and Christensen (2004) stated that mixed method “is the class of research
studies in which a researcher mixes or combines quantitative and qualitative research approach
and techniques in to a single research study” (p.430). Whereas, Tashakkori and Teddie (1998)
proposed that a mixed method incorporates multiple approaches in all stages of the study and
includes a transformation of the data, and their analysis through another approach. Also, Greene,
Caracelli, and Graham (1989) defined mixed method as “those that includes at least one
quantitative method (designed to collect numbers) and one qualitative method (designed to
collect words)” (as cited in Creswell & Plano, 2011, p. 2). Equally important, Johnson and
Christensen (2004) designed a table in which they established a comparison of Quantitative,
Mixed and Qualitative approaches to educational research which was used by teacher-researches
to identify and understand the similarities and differences among these three approaches (See
figure 6)
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Figure 6. Excerpt from a comparison of quantitative, mixed, and qualitative approaches to
educational research done by Johnson and Christensen (2004) used in the development of the
research project.

However, this research study analyzed the effects of the implementation of IVL Methodology
on students`vocabulary acquisition by collecting and analyzing the quantitative data. In order to
do that, teacher-researchers used bar graphs to support the categories established on the
qualitative data analysis because it had a dominant status, which according to the typology of
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mixed designs stated by Johnson and Christensen (2004) refers “to whether the qualitative and
quantitative parts of the study have approximately equal emphasis (i.e.,equal status)” , this is
reflected when an investigation into data interpretation or paradigm has more weight than
another. In this research project was evidenced that the dominant status of this project was
qualitative in order to explain the impact of implementation of an IVL Methodology in the
development of the students vocabulary acquisition and the quantitative data was used to support
the qualitative data using numbers and graphics.
Quantitative data analysis
According to Abeyasekera (2000) “Quantitative methods of data analysis can be of great value
to the researcher who is attempting to draw meaningful results from a large body of qualitative
data” (p.1), hence this research project used a mixed research that required using a quantitative
method to support qualitative data. Besides that and according to Abeyasekera (2000),
qualitative data could be analyzed through quantitative approaches or methods. In this case this
research project will use the quantitative approach that according to Creswell (2009) consists in
measure information through standardization and numerical procedures to test and explain
hypothesis.
8.3 Research Stages
Bearing in mind the above concerning action research, and as teacher-researchers certainly
wanted to improve their daily teaching practices, they made a close intervention and engaged in
seeing the effects of the research project on the specific setting. Hence, teacher-researchers
decided to follow a cyclical process of identifying the problem, taking a course of action,
reflecting, taking further action, and finally, evaluating the impact of the proposed solution with
the purpose of gaining a greater understanding of what each cycle shows to improve actions
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during the three semesters of practicum since the first semester of 2012 until the first semester of
2013.
To achieve the main objective of this research project, teacher-researchers took into account
two strategies of the IVL Methodology: TPR and choral drills which were developed through two
principles stated by Clarke with the purpose of analyzing the effects of those strategies on
students‟ vocabulary acquisition. The development of this procedure was developed through the
four stages completing two complete research cycles proposed by Kemmis and McTaggert
(2000), as it is displayed in the following figure.
Figure 5: Stages in the research project: Developing an Incidental Vocabulary Learning
Methodology (IVL) in a public school in Bogotá
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Observation stage: Identification of the problem
In this stage the main goal was the identification of the research problem, which according to
Punch (2005) it was important to identify the problems that would benefit individuals being
studied, or those that would be meaningful for them besides the researchers (as cited in Creswell,
2009, p. 88). In order to do that, teacher-researchers made observations during the development
of the lessons,
Planning Stage: Design and implement action plan
In this stage teacher-researchers had to collect and organize multiple forms of data according
to the observation done in the previous stage, and then they designed an action plan, which was
defined by Craig (2009) as “a framework that is implemented to improve practice, conditions, or
the environment in general”. In order to do this action plan, the teacher-researchers applied
lessons that included the same guidelines in which they designed lesson plans that
included TPR strategies and material design (See appendix 10) to overcome students‟ lack of
vocabulary in order to develop a basic oral performance and a set of words in L2, each session
that include these strategies was video recorded and collected the students‟ artifacts by teacherresearchers to have an evidence of the students‟ performance to analyze the vocabulary
acquisition and the phenomena related to students proficiency in L2.
Implementation stage: Observe and monitor the action plan
In this stage teacher-researchers implemented an action plan , its effectiveness must
continually monitored, evaluated, and revised, thus perpetuating the cyclical nature of action
research
Reflection Stage: Reformulate and modify the action plan

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL

54

To reflect about the process and the effectiveness of the implementation of the IVL
Methodology learning strategies, the teacher-researchers compared the data collected from each
instrument and made a triangulation in which the results were consolidated among them to obtain
categories based on the outcomes.
9. Data Analysis
9.1 Participatory Action Research Steps to analyze data
According to Burns (1999), data analysis involves moving away from the “action”
components of the cycle where the main focus is on planning and acting, to the “research”
aspects, where the focus changes to more systematic observing and reflecting. This data analysis
was a process that consists of five steps which are described as Burns did.
Figure 6: Data collection and analysis cycle (Burns, 1999, p. 72)

9.3.1 Step 1: Assembling the Data. In this step is the data was collected over the three
semesters of the teaching practicum by means of journals entries, video recordings and video
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analysis and students` workshops There allowed the teachers‟ researchers go back to the initial
question in order to reread the data, first of all in a general way in order to begin the process of
more detailed analysis by bringing up possible patterns which can be adapted or added to the
process.
9.3.2 Step 2: Coding the Data. Burns (1999) pointed that at this step and once there has
been some over-all examination of the data, categories or codes can be developed to identify
patterns more specifically. She also claimed that coding is a process of attempting to reduce the
large amount of data that may be collected to more manageable categories of concepts, themes, or
types. According to the previous description, the teacher researchers came up with the coding
data categories related to the phenomena observed in the development of the lessons, which could
make the research possible and viable.
9.3.3 Step 3: Comparing the data. Burns (1999) also stated that once the data had been
categorized in some way, comparisons could be made to see whether themes or patterns are
repeated or developed across different data gathering techniques. The author claimed that the
main aim at this stage is to describe and display the data rather than to interpret or explain them.
During the application stage II, the teacher researchers evidenced when triangulating the three
collecting data techniques.
9.3.4 Step 4: Building interpretations. What Burns (1999) proposed at this step was that
describing, categorizing, coding and comparing had to be placed as secondary issues, because
this stage demanded a certain amount of creating thinking as it is concerned with articulating
underline concept and developing the theories about why particular patterns of behaviors,
interactions or attitudes have emerged. At this stage the researchers started to link the theoretical
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framework with particular patterns and behaviors that came up from the data in order to find
theoretical bases that lead them to conclude the research and answer the initial question.
9.3.5 Step 5: Reporting the outcomes. Finally, Burns (1999) argued that this final stage
involves the presentation of the research for others, which can be reported in various ways. She
also said that a major consideration is to ensure that the report sets out the major process of it,
and that the findings and outcomes are well supported with examples from the data. Based on
this, the teacher researchers showed the outcomes that emerged of this research which were
evidenced during English classes at I.E.D. Those outcomes would be reported in this project in
order to be presented to future researchers as the basis to continue working with authentic
materials.
9.4 Data collection Instruments
This section contains information about the instruments that the teacher-researchers used to
analyze the data to create a process in terms of inspecting, and displaying the information in a
qualitative way to obtain the useful information in our research. The qualitative data analysis has
a lot of issues, and it fosters our research helps us in terms of description, interpretation, and
understanding. The way that the data instruments were used depends mainly on the research
topic, numbers of data and people from whom data have been collected. Ball (1990;1994) and
Bowe (1992) deliberately focus on individuals and the responses of significant players in a
particular scenario, often quoting verbatim responses in the final account; others are content to
summarize issues without necessarily identifying exactly from whom the specific data were
derived” (Richards, 2001, p. 61).
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As the present study was carried out as an action-research Methodology, it was a process
divided into eight main stages corresponding to 2 complete research cycles, each one with a
different purpose and in which different instruments were used to collect data
Table 5: Data Collection instruments by cycle.
RESEARCH STAGE

DATE
2012-I

Observation Stage I

2012-I
Planning Stage I

Implementation Stage I

Reflection Stage I

Observation Stage II

2012-II

2012-II

2013-I

DATA COLLECTION INSTRUMENTS USED


Journals



Video recording and video transcription



Questionnaire applied to homeroom teachers



Teachers´ interviews



Students´ workshops



Journals



Students‟ workshops



Didactic Aids for support the lesson development



Journals



Students‟ workshops



Material designed as a coursebook



Journals reflecting the results of the testing



Students‟ workshops



Journals



Video recording and video transcription



Stimulated recall



Students´ workshops
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2013-I
Planning Stage II

Implementation Stage II

Reflection Stage II

2013-I

2013-II



Journals



Students‟ workshops



Workshops addressed to L2 vocabulary learning



Didactic Aids for support the lesson development



Journals



Students‟ workshops



Journals reflecting the results of the testing



Students‟ workshops



Pre-test and post-test
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9.4.1 Video recording- Observation Stage II
Burns (1999) stated that the video recording is a technique for capturing in detail naturalistic
interactions and that used in the classroom; it could be a very valuable source of accurate
information on patterns of interactional behavior, which may not be obvious during the actual
teaching process. Moreover, the author states that video recording is very valuable when
teachers- researchers reflect on implicit beliefs as to classroom processes, and he states that
recordings can be used to obtain general observation and impressions of the classroom or,
alternatively, to focus on specific concerns such pair work interactions, the amount of learners‟
talk generated through particular activities, or the analysis of critical incidents. The author also
argued that a video recording can encompass a greater range of both verbal and non-verbal
behavior, such as facial expressions, board writing and settings, that a broad range of
interactional patterns and behaviors are therefore available for constant review, that allows the
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identification of the possible causes of problems, as well as the areas that are promoting learning,
in a more holistic way than is possible through audio recording. When carrying out this research,
from the very beginning until the end, and as a powerful data technique, the video was useful
when analyzing teachers and learners performing, because it provided the opportunity to check
many times different events and aspects in the classroom, and after analyzing the recorded
material, it could be observed, reflected on, and later made decisions on easily.
In Observation Stage II, two lessons were recorded (See appendix 14), each one for one hour,
and the categories coded from those show explicit instruction (particularly of difficult words and
words that are not part of students‟ everyday experience), indirect instruction (i.e. exposure to a
wide range of reading materials and storytelling time), association methods (encouraging learners
to draw connections between what they do know in L1 and unfamiliar words in L2). In this
aspect and trying to foster the vocabulary acquisition with the students, the storytelling time
strategy was also include in the development of the IVL Methodology, Duke and Moses (2003)
concluded that reading to children and getting children to read themselves are the basis of
vocabulary growth, together with engaging children in rich oral language and encouraging
reading and talk at home.
9.4.2 Workshops- Implementation Stage I, Implementation Stage II.
The design of workshops (See Appendix 14) during the 36 class sessions in the practicum
process developed at the IED took into account the skills of the chosen population. Those
workshops were created and designed based on Paul Nation„s (2001) theory in Learning
Vocabulary in the book Learning Vocabulary in another Language, in which he explains a
technique of learning and teaching vocabulary organized around four questions that teacher
should ask about any teaching and learning vocabulary process: What is the learning goal of the
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activity?; What psychological conditions does the activity use to help reach the learning goal?;
What are the observable signs that learning might occur?; What are the design features of the
activity which set up the conditions for learning?. By Paul Nation‟s (2005) reflection it is
understood that there is not only one way of producing a vocabulary workshop, but many
structures and proposals would arise in order to fulfill requirements; however, what must be clear
are the objectives they are going to satisfy as a starting point for their design. In fact, answering
the questions asked by the author, the workshops proposed as a possible solution to the identified
problem of this project include the following aspects: (a) Topic set into a context (b) Objective of
the workshop (c) Pictures included illustrating workshops (d) Vocabulary related to the main
topic: (Association network (d) Vocabulary in a context respect to the topic. (e) Information gap
in order to complete a task.
9.4.3 Journals – Observation Stage I, Observation Stage II
The teacher-researchers wrote journals (See Appendix 5), useful to describe all the
information happening in a class as “Many different topics from classroom experiences can be
explored through journal writing”; such as “Descriptions of significant aspects of lessons”
(Richard and Lockhart, 1994, p. 6). Journals were also used in the research because they
allowed the teacher researchers to keep track of their observations and of specific information
during each class in the pedagogical practicum, and this way, to connect new experiences and
information to the main purpose of develop a new teaching methodology. Besides, journals
allowed them to see and write in detail the students´ learning process, their personal reactions to
things that happened in the classroom, and any questions and observations as to problems that
occurred in class, to later analyze and contrast to the theoretical framework. In Observation Stage
I, the entries of 11 class sessions were transcribed and later analyzed with the theoretical coding;
later, 15 entries in observation stage II. The categories with the highest number of occurrences
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during the analysis were material design and the implementation of basic routine, and the
recognition of the corporal dimension in the class development.
Table 7: Focus of the Use of Journals in the development during the PAR Cycles.

JOURNALS
STAGE
Observation Stage II

Planning and Implementation Stage II

Reflection Stage II

FOCUS
To identify the community needs and possible
Solutions through in terms of vocabulary
acquisition and strategies.
To gather information about the development of
the lessons and the impact of the implementation
of the strategy chosen.
To determine the impact of the implementation
of the strategy chosen on the students‟
vocabulary acquisition and proficiency, and the
possible modifications to be included in order to
foster the teaching and learning practices

9.4.4 Pre-test and Post-test –Reflection Stage II
It is essential to clarify that this project considered the implementation of an Incidental
Learning Vocabulary Methodology (ILV), pre-test and post- test instruments were specifically
designed with the purpose of identifying how much English vocabulary students knew and later
learnt after the implementation of the ILV Methodology, this choice supported by Dimiter,
Dimitrov Phillip and Rumrill (2003), these authors state that pre-test and post- test are “widely
used in behavioral research for the purpose of comparing groups and /or measuring changes from
experimental treatments” (p .159) . For the specific research objective of this project, both
instruments are the similar in the sense that they had the same 5 sections and 10 items in each one
of them with the little difference that the layout of the post-test changed.
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The pre-test or diagnostic test (See Appendix 18) was applied with the aim of identifying
students‟ proficiency relating to topics such as animals, body parts, parts of the house, family
members and clothing. This pre-test was divided into five sections; each one contained ten items
to complete and one extra item to exemplify and clarify the instruction given. The types of
questions in the pre-test were multiple choice questions. A total 15 students enrolled in the
preschool grade, belonging to P1, P3 and P4, whose ages ranged from 5 to 6 years old; they were
seven boys and eight girls with no particular features that told them apart from the others, or any
specific level of in-class performance. five lessons were randomly assigned to receive language
instruction with the natural approach for teaching vocabulary and five with the IVL
Methodology, the main purpose in terms of vocabulary was to determine if the students
recognized and were able to use the word presented, but not in an isolated way, the purpose was
to identify if they associate the word to the meaning in their mother tongue but not execute direct
translation method.
Subsequently, after 5 class sessions using the ILV Methodology, the post- test (See Appendix
19) was administered in order to identify students´ proficiency regarding vocabulary (animals,
clothing, body, house and family). This post-test, as mentioned before, contained the same topics,
the same number of items and questions types of the pre-test, with the only difference that the
questions and items were rearranged. This is why variables must be kept as equal as possible to
avoid bias and so inconclusive results (Rajendra, 2001). This pre-test was administered to a
sample of 15 random students, five in each one of the courses where teacher researcher 1 taught;
they were seven boys and eight girls with no particular features that told them apart from the
others, or any specific level of in-class performance.
For the specific purpose of this project, it is also important to analyze the new variables that
the data presents. According to Spargling (2008) in his book The creative Curriculum to
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preschool, the voice changes could be used in order to emphasize some specific parts of the
lesson, but the teacher must be careful in how to use it, the author also emphasizes in the
influence of choice of determined “set of words, facial expressions, use of gestures, ideas about
personal space, and reaction time” (p, 42). The changes in the time table in the development of
the topics planned and how much this fact affects the time planned for the lesson, and the
students` disposition for the lesson, as well as the homeroom teacher‟s interventions in one of the
courses, influencing a change in the students‟ learning behavior, as well as that of the teacher
researcher when the homeroom dents her authority inside of the classroom and during the lesson.
In order to assess the students´ performance in terms of vocabulary, aural and visual
recognition, the students developed a reading-written process in their mother tongue and
developing a beginner process in L2 with the implementation of the IVL Methodology. The
teacher-researchers applied the pre-test and post-test and create a rubric adapted for them (see
figure…), which provided a grading criteria and the description of the goal for the following four
important elements: Aural comprehension, vocabulary association, Recognition of the written
elements, Production of the input. Each element was graded on the scale from one to four, where
one was the lowest grade and represented with the label of Exploring Performance, number two
represented by the label of Emerging performance, number three with the label of developing
performance and four the highest one with the label experienced performance.
In the administration of the data collection instruments, the pre-test and the post-test were
related to the objectives of the research project because teacher-researches could identify the
effectiveness of the implementation of the IVL Methodology and its direct strategies (TPR, Story
Telling Time, changes in the teacher´s tone voice). In order to identify such effectiveness, the
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teacher researchers established a comparison of the pre and post-test results, which are displayed
in the table 8.
9.5 Data Analysis
Figure 8 shows the number of occurrences of each category established by the open coding as
to the most important results showed the use of L1 by both the teacher researcher and the
students, it is important to clarify the reasons for code switching and to determine whether the
students‟ age, needs and likes influenced the appearance of these phenomena. Children resort to
code switching behavior from a very early age, as the motivations and attitudes that younger
bilinguals possess for code switching “appear to be rooted in their psychosocial developmental
level, and reflect the immediate circumstances of the child, rather than to mark the more abstract
concepts of ethnic identity or group cohesion” (Hammink, 2000, p, 3), since L1 can fulfill a wide
range of functions in the L2 classroom. This issue has been extensively studied by Castellotti
and Moore (1999), Causa, (1997), Matthey (1992), Moore (1996), Simon (1997), and Van Lier
(1996), among many others. Such studies have analyzed the roles and functions of code
alternation from cognitive and linguistic as well as interactional perspectives, and shown that
switches to the native language clearly play an important part in classroom discourse
structuration, and in the learning process (Mondada, 1999). Conversely, according to
Hammnink (2000), the practice of code switching is often viewed negatively by “monolingual
and bilingual speakers alike” (p.3), as it is often considered a low prestige form, incorrect, poor
language, or a result of “incomplete mastery of the two languages”. In spite of the negative
perceptions of code switching, it is a common feature of bilingual speech.
In the video transcription the occurrences of some categories and some events during the
video recording, first of all the camera was located by the teacher- researcher 1 in a strategic
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point of the classroom in order to cover most of the students. If it was necessary, the camera was
changed of place during the class. At the beginning of each video session, students were very
quiet and apparently working normally but some minutes later they ignored the camera and
continued their regular activities, even on occasions talking, laughing, but in other occasions
students repeat all the physical action that the teacher- researcher 1 does in order to explain the
topic, even following the voice pattern and the voice changes that the teacher does in order to
emphasize the meaning.
Figure 8: Graphic Representation of open coding Categories in first PAR cycle

For the specific purpose of this research in Observation Stage II the teacher researchers
recorded fifty minutes of class session on September 11th and stimulated recall of 5 minutes (See
Appendix 12) the same day after class session. According to the research categories, we found
occurrences related to the L1 use for teachers and students because of the lack of vocabulary, the
repetition of the input but not real comprehension, and the homeroom teacher‟s intervention in
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L1, the transcription and analysis of selected extracts of students‟ “naturally-occurring language
use” interactions and their voices reveal that the use of L1 and change to L2 is a strategy that
learners resort to, intentionally or unconsciously, to achieve their communicative objectives. It
also seems possible to establish a connection between the language level of the students and the
functional character of their switches (Amorim, 2012).
In terms of Homeroom teacher intervention during the development of the lesson, it could be
explained as a lack of communication and sharing expectations about roles and responsibilities
between the teacher and the teacher- researcher, which may also influence the nature of the
teacher and assistant relationship. Each teacher and teacher-researcher relationship can become
confused due to assumptions and misunderstandings. Morgan & Ashbaker (2001) suggest that
teachers and teacher- researchers must “clarify classroom and instructional issues…and begin
communication about potential conflicts” (p. 26).
Communicating, clarifying, and understanding the tasks required of each participant in the
relationship are necessary to reduce confusion and increase rapport between the participants in
the educational team (Giangreco et al., 2001, The Alberta Teachers Association, 2003). The
Alberta Teachers Association (2003) even suggests that “[effective] communication also depends
on both parties listening and accepting feedback” (p. 7) to ensure students benefit under their
care. Ongoing professional communication, therefore, is necessary between participants to
maintain a positive and effective relationship.
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Figure 9: Graphic Representation of the data triangulation Categories in second PAR cycle

Based on the recorded classes, the teacher- researcher were able to notice that the activities
piloted with the IVL Methodology were well received by the students; it is evidenced by the
students‟ participation in the development of the lessons. Besides, it was noticed that the
materials used by the teacher- researchers engaged learners to develop the activities, as those
caught their attention and let them learn work in a cooperative way Finally, the video allowed
evidencing the English abilities best worked by the students and which ones were not well
received. With this information, the teacher-researchers took advantage of it and change the
strategies according to all aspects were perceived from the students.
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Table 8: Rubric Generated by the teacher-researchers for the students‟ level performance in the pre and post test.
Fluent / Experienced (4)

Developing (3)

Emerging (2)

Exploring (1)

Creates pictures and/or stand-alone text
that makes a point or tells a simple story.

Creates easily recognizable
pictures and text.

Uses pictures and scribbles
to express ideas.

Elaborates on message or story.
Incorporates the kinds of significant, lessthan-obvious details that give both text
and pictures interest, depth, and
meaning).

Creates stand-alone text that
expresses a clear message.

Combines pictures with imitative
text, letters, or "just readable"
words. Uses labels to expand
meaning. Pictures carry more
meaning than text.

Aural
comprehension

Respond to an aural stimuli and try to
produce an answer.

Shows a beginning sense of
Shows a growing sense of
sequencing or patterning of the balance in placement of
sound
scribbles, text, or pictures.

Reproduction of
the input

Chooses words that make meaning clear

"Stretches" to use new words,
even if she/he cannot spell
them yet.

Recognition of
the written
elements

Experiments with language in a variety of
ways: imitating, inventing new words,
rhyming,
vocabulary
association

Attends to detail in pictures
and/or text (more than a quick
scribble or sketch). Text carries
as much meaning as pictures-or slightly more.

Creates shapes that
imitate print or cursive
text.
Reader needs help to
interpret pictures or
"text."
Places letters, shapes,
scribbles, or pictures
randomly on the page.
May fill one corner of the
page or the whole page.

Writes recognizable words. Uses Creates shapes or
labeling to enhance.
scribbles that represent
words, even though a
reader cannot yet
translate them without
help.

Written text begins to imitate oral fluency. Writes simple words that
Writes in word strings may not
another person can readily read be complete
aloud
May use repetitive sentence
patterns

May use scribbles or
imitative letter strings:
Does not yet write in
sentences or word strings.
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According to Wolf and Stevens (2007), rubrics enable to teacher- researchers to assess
preschool students' performance in situations that more closely replicate to the students‟ learning
experience than an isolated test. Rubrics also help teacher-researchers to focus their own attention
to the key concepts and standards that the students must obtain. By developing a rubric for
students to use as a tool throughout the assignment, teachers provide the scaffolding necessary to
improve the quality of their students' work and to increase the knowledge that the students
acquire. This assessing technique was used in order to identify student‟s strengths and needs,
document their growth and changes in terms of vocabulary acquisition, and help teacherresearcher to plan and modify the development of the lesson having in mind the purpose of meet
students‟ individual needs. The levels of proficiency and scales were also used for accountability
purposes.
Table 8 shows the rubric created by the teacher-researchers in order to score students‟
linguistic performance in terms of vocabulary acquisition and production during the development
of the tasks of the IVL methodology. The rubric contains specific criteria that are useful to
evaluate the performance of students in the tasks, which are recognition of the written elements,
aural comprehension, reproduction of the input, and vocabulary association. The criteria are made
up of four different options or levels of performance, label by the teachers- researchers that refer
to the performance of students during the tasks which are: Experienced, for students who get
four points; Developing for those with three points, Emerging for those with 2 points; and
finally, Exploring, for students who obtained only one positive point at the moment of assess the
linguistic performance.
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Figure 10: Graphic representation of the results of the pre-test applied to 15 students in the reflection stage 2013 – I
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In table 9 you will find both a chart with the obtained results by the 15 students of preschool at
IED, and a graph with the differences between the initial and final test. The percentages shown in
the chart were obtained based on the correct and incorrect answers of every student, taking the
data from the tests result respectively.
Table 9: Quantitative Results obtained in the Pre-test

Pre-test
Post Test
Exploring Developing Emerging Experienced Exploring Developing Emerging Experienced
S1
S2
S3
S4
S5
S6
S7
S8
S9
S10
S11
S12
S13
S14
S15

11
9
15
13
8
14
10
13
12
14
10
9
13
15
12

3
1
0
1
4
1
2
1
1
1
1
3
1
0
2

1
3
0
1
3
0
2
1
2
0
1
1
1
0
1

0
2
0
1
0
0
1
0
0
0
0
1
0
0
0

7
6
4
5
3
5
2
2
1
4
2
2
4
3
2

3
5
4
5
7
4
6
3
3
2
7
3
7
1
1

4
3
5
3
4
4
5
5
7
3
3
4
2
2
5

1
1
2
2
1
2
2
5
5
6
2
6
2
9
7
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Figure 11: Graphic representation of the results of the pre-test applied to 15 students in the reflection stage 2013 – I
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In figure 10 , it was evident that after finishing the Implementation Stage I and the administration
of the Pre-test, before the application of the strategies from the IVL Methodology, students had
lower scores in comparison with the post test. For that reason, the teacher-researchers decided to
apply the strategies previously mentioned in which students had higher scores and according to
the results. The strategies applied help students to develop their basic receptive and productive
skills.
More specifically, the teacher-researches carried out a coding process, which according to
Taylor and Gibbs (2010), is the process in which teacher-researchers can combine the data
collected organized for themes, ideas and categories, and then they made comparison and
analysis. Such authors suggested that when the teacher-researchers start coding they have to
create codes that act as a kind of summary of the text being examined. To start, the teacherresearchers took into account the three types of coding process into the grounded approach
established by Corbin and Strauss (1998). They did open coding in which they generated
concepts from data, to then link those concepts into a conceptual families coding paradigm using
axial coding, to finally establish the relationships among those concepts in order to generate
categories and subcategories using theoretical coding (Johnson and Christensen, 2004).
During the development of the open coding, analytical concepts and codes emerged from the
account of the common words, phrases or sentences that emerged from the video transcription
and the open-ended questionnaires at the end of the implementation of the IVL Methodology
strategies. In the second stage of the coding process was the axial coding which, according to
Corbin and Strauss (1998), is used for researches to relate the previous analytical concepts and
then to establish relationship among them, and then generate the categories in the selective
coding. The theoretical coding was the third stage in data analysis, which was done to generate
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categories that emerged from the groups of concepts. Hence, the teacher-researchers analyzed
the data collected from each instrument used during the investigation, which were used to
identify the common aspects among the data. After that, the teacher-researches made a
triangulation in order to create the categories that are displayed in the Table 9.
Table 9: Categories established in the Planning stage I and Planning Stage II

Theoretical Coding
Observation I- Planning I
2012-I

Open Coding
Implementation IReflection I
2012-II
Use of materials (-)

Classroom Resources
Use of materials (+)

Teaching strategies
Classroom Management

Learning Strategies

Axial Coding
Observation II- Planning IIImplementation II
2013-I
Classroom as the only
space for teaching
Lack of syllabus
Lack of methodology
Classroom adapted for Ss'
age
Elements in L2 inside the
classroom
Institutional events in L2
Cultural Sharing
Fictional characters
Implementation Basic
Routine
Flashcards
Color theory
Storytelling time
TPR
Ss´ interest
Changes in voice
intonation
Choral drills
T and Ss' acting out
Pre teach vocabulary
Realia
Material adaptation
Competition
Personalizing
Coloring

Number Of
Ocurrences

15
7
9
25
20
05
02
32
32
19
12
06
28
17
15
24
11
9
03
12
05
09
12
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Development of the
lesson

Inmmersion
approach

Students' Linguistic Skills
Lack of Vocabulary

Interruptions of HRT

Administrative Limitations
Changes in schedule

Availability of
didactic material

Factors that promotes
vocabulary learning

Factors that foster L2
learning

Assessment adapted to Ss'
age and level

Assessment
Structure

L2 Learning process as a tool

Association
Recognition
Visual/ Aural learning
Non- explicit timing
Time management
Classroom arrangements
School signs in L2
Interaction in L2 (S-S,S-T,TS,T-T)
Institutional events
Code switching
Code Mixing
Evidence of aural
comprehension
Imitation of T's behavior
Imitation of T's speech
Repetition of the input
Development of linguistic
structures in L1
Ss' lack of attention
Completition of previous
tasks
Control Ss' discipline
HRT as a element of
distraction
Intitutional breakfast
policy
SEC Visits to school
Absence of HRT
Non- technological
compatibility
Amount of material
Lack of disponibility for
Ss´age and level
Intrinsic motivation
Variety of activities
R.R.R (Repeat, Review,
Revise)
Scale
Rubric
Get involved in groupal
activities
Respects others property
Possitive- cooperative

18
12
11
11
14
23
05
06
08
23
06
09
12
18
34
10
17
22
19
24
09
07
08
08
02
08

12
02
17
07
02
09
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to potenciate other skills

Gross Motor Skills

Fine Motor Skills

Work Habits

behavior
Follow class agreements
Accept school routine
Participate in the
development of the lesson
Copy Patterns
Follow Patterns
Holds pencil correctly
assemble puzzles
Use scissors properly
Follow directions and
commands
Attention Span
Works Neatly
Listening while teacher
speaks
Use material properly

76

02
19
21
22
09
12
05
09
12
09
02
03
02

These results increase is determined around 23% in comparison between the initial results
over students‟ final results, demonstrating that the implementation of the IVL Methodology had
been positive for this final results, and also indicating that the strategies that involved TPR and
authentic materials significantly increased students‟ vocabulary acquisition ability overall and
their English test results, for further information (See figure 10 and figure 11) that shows the
improvement. In the light of these findings, Teachers-researchers recommend for English
Language teachers, to use appropriate strategies from TPR and authentic materials in their
classroom, as they may develop their students' vocabulary acquisition skills. The results in this
research demonstrate that students reported better comprehension after the use of IVL
Methodology improving their lexical competence and vocabulary set of words. Without this tool
the results were significantly low. The effect IVL Methodology has created is also to increase
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students ´motivation and interest toward English language study by using of strategies and tasks
from different approaches.
10. Findings
The results of the current study supports Sousa (2001) statement that said: The brain‟s
ability to acquire spoken language is at its peak in the early years. This ability is so powerful that
young children can learn several languages at one time. Studies demonstrate that learning a
second language does not depend on how long a child has been speaking the language but on
how early in life child begins to learning. In this particular research project, it was evidenced
through the video transcription and stimulated recall and class observations: there isevidence that
preschool students can learn by means of another way of working during classes after the
implementation of the strategies taken from the IVL Methodology, as this can be linked to
another important aspect according to these authors: the exposure of the children to the target
language at the moment of developing the Pre- literacy Skills (decoding, phonological awareness,
vocabulary recognition, alphabet knowledge, writing principles), foundational to read and write
and to transfer information from L1 to L2.
In regards to the research problem of this project, “What is the impact of developing an IVL
Methodology in a public school in Bogota”, the teacher-researchers were able to provide some
basic considerations. On the one hand, according to the findings that emerged from the analysis,
there is the suggestion that vocabulary acquisition requires the implementation of a teaching
methodology which provides meaningful activities that go beyond external reward; in other
words, the teacher-researchers suggest the implementation of activities, strategies and tasks that
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involve high levels of interest and meaning evidenced in changes in the proficiency categories
developed for them by the teacher- researchers.
The outcomes of this project revealed that the implementation of an IVL Methodology
through the use TPR Strategies such as: Storytelling Time, Choral drills were useful. The
participants showed positive progress in their oral and aural performance (Gil, 2004; Lourdunatha
and Menon, 2005; Rieger, 2003; and Su, 2007), when the students have an opportunity to
practice the language learned inside the classroom they improve in their skills. For that purpose,
the teacher-researches provided those spaces to reinforce the use of English and make them use
the language, as a strategy to improve their oral and aural performance.
11. Conclusions
According to the results obtained, the researchers were able to identify that the design of an
ILV methodology for an EFL program in preschool according to the students‟ specific
vocabulary learning at a public school in Bogotá seems to improve learners‟ vocabulary
acquisition skills engage the creativity and provide students sensory experiences that according to
Enriquez (2010) are particulary meaningful for English language learners because they offer
such a richness of language learning opportunities, children at all stages will be engaged by the
sensory activity , they will be able to respond at their own developmental level , children will be
learning through all five of their senses as well as movement and exploration.
Additionally, according to the results, the teacher researchers were able to evidence that the
implementation of the methodology have an impact on students` EFL learning by means of TPR
reflected on their students‟ productive skills, allowing learners to acquire vocabulary in different
learning contexts, inside and outside the classroom, taking advantage of the different spaces
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available, but not adapted for that specific purpose inside the IED, the participants of this study
understand the language much faster than they can produce it, this was demonstrated in the class
transcription ( See appendix 13) in which they can internalize abstract concepts represented by
phrases and not isolated words such as, touch you nose, touch your head, reach the sky . by
physically demonstrating the meaning of the words. Students can actually experience the
meaning of verbs, clap, rub, stomp, pat, and emotions, (if You’re happy and you know it…),
students can understand vocabulary of animals by acting as they do ,through TPR activities
physical actions give life to language.
Besides, the teacher researchers found that ILV Methodology strategies determine whether a
change in the teaching methodology has a real impact on the vocabulary acquisition ability in the
pre-school courses in order to present and work with the vocabulary appears to promote learners‟
interests and intrinsic motivation through the use of images , changes in the teachers‟ tone of
voice, and TPR based tasks and activities.
In terms of socio-cultural aspects, the teacher researchers can conclude that inclusion of the
closer context of the students and the real adaptation of the materials, including the name of the
near places recognizable for the population, the names of the characters used, and the fictional
characters used for the development of the lesson, is a way to engage and to create a socio
affective link between the teacher, the learner and the learning process of a second language.
Analyzing the effects of the implementation of the Incidental Vocabulary Learning
Methodology (ILV) in the students‟ EFL learning process of overcoming difficulties in the lack
of vocabulary based on all the positive factors that project work promote, it seems feasible to
change current traditional schemes based on contents, grammatical structures and not adequate
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methodology for the students of the cycle one, this change is possible because projects have the
potential of impacting the teaching structure, the mechanisms to develop tasks, to design
materials and the dynamics inside and outside the classroom.
Pedagogical Implications
After the data analysis ,we as teacher- researchers could identify the following points from our
research project: observation is a the main key to figure and condense the appropriate teaching
methodology according to the students‟ needs, likes and lacks in order to engage students‟
intrinsic motivation towards the learning of a second language, taking into account the most
appropriate teaching methodology must be supported by contextualized material in terms of
social environment, students‟ age and special features from the students, in this part teacher ought
to assume not only the role of facilitator but also the role of material designer and material
adapter focused on their students‟ learning skills and selecting a specific set of words to teach in
each class session.
It is important to mention that the IVL is replicable teaching methodology in learning contexts
that include the same social conditions and population of the one that was chosen to conduct this
study, and the amount in the students‟ language proficiency could increase in the piloting schools
from the National Bilingual Program and the implementation of TPR as the methodological
framework to formulate and propose the learning process in beginner levels in order to foster the
kinesthetic intelligence and change the strategies in preschool classroom.
In terms of research methodology, the stages proposed by the PAR works as a continuous tool
for assess the teaching practice, the teaching methodology and the strategies for teaching English
as a Second Language.
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Limitations of the study
After finishing our research project,. It is fair to say that through our study we were able to
determine how the implementation of the Incidental Leaning Vocabulary Methodology affected
our students‟ vocabulary acquisition processes, to establish students‟ vocabulary performance
during the learning process when using a variety of strategies, tasks and materials in order to
detect the most effective in order to potentiate students‟ vocabulary learning process learning.
However, the research results could have been more concrete and punctual if the time spent in
the practicum had been longer or available for more class sessions. Unfortunately we were not
able to spend more time because of the administrative limitations and some institutional policies,
and in some cases, that made us struggle to find a space to apply the instruments that we had
already designed. It was so hard to determine different aspects of a class when this one has
duration of 45 minutes or when there are some interruptions or external aspects such as school
activities like the institutional breakfast that change the schedule every single week events with
specific students, the absences of some of the homeroom teachers, problems with the logistics of
delivering the materials available and the incompatibility of the resources prepared on time for
the class and those resources were never used, the change of the population for the new school
year during the second research cycle in ninth semester, the assignation of the teacher researcher
one to taught lesson in cycle two in fourth grade, and the frequency of the time lessons with cycle
one were reduced.
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APPENDIX 1: Schensul‟s classroom observation map- Observation stage I P4
Mapping class- IED
Preschool 4
In this classroom there are 16 girls and 13 boys between 5 and 8 years oldthey have
access to 4 co- ed bathrooms shared with P2those bathrooms are close to the classroom,
reason why the kids are always asking to go to the bathroom, which is a distracting
factor that affects the class.
In the entire class, there are 10 shelves to put their possessions on. There isalso a
special file cabinet that the teacher keeps locked, keeping there the materials to work
with, like paper, dough and paint. Two of the walls of the classroom are windows, fact
which makes the room light, yet also a distractor.
7 windows surround the total space of the classroom, along with two doors,29 chairs
and 29 desks are inside the classroom. The whiteboard takes up the longest area in the
entire classroom, and the size is adequate to the age and size of the students because it
makes it easier to focus on the topic‟s development, and it is a big area that the teacher
could take the biggest advantage to teach
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S7
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S12

S13

S14

Bathroom

Window

S24

Bathroom

Window

S25

Window

Window

S26

Window

S5

S27

Window

S3

S28

Bathroom

S29
S1

Window

Door

Homeroom

Bathroom

Whiteboard

S15
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APPENDIX 2: Pictures of the context–Observation stage I (2012 I-)
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APPENDIX 3: informed consent for research-Observation stage I (2012-I) (digital
version) P1- P4
LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM I (2012-I)
CONSENTIMIENTO PARA INVESTIGACIÓN
GRUPO DE INVESTIGACION:

Curso: Preescolar 1

PROPOSITO DE INVESTIGACION: Realización de material didáctico para apoyar el proceso de aprendizaje de lengua
extranjera.
METODOLOGIA



Como requisito para su graduación, La docente Fernanda Cuesta Gómez debe realizar una investigación con el
curso de Inglés Preescolar 1 en el que su hijo/hija se encuentra.
La investigación corresponderá a la metodología de investigación llamada Investigación Acción en Educación
Dicha investigación se basará en la recolección de datos a través de observaciones directas, filmaciones de
video, análisis documentos escritos, entrevistas y demás técnicas etnográficas que el proceso demande,
SIEMPRE guardando la confidencialidad de la información y el anonimato de los sujetos participantes. Ningún
nombre de los niños será utilizado en la investigación en ningún momento, ni serán publicados los resultados
parciales o totales de la investigación fuera del Colegio o la Universidad de la Salle sin la autorización de los
padres.

COMPROMISOS
1.
2.
3.
4.

La información recolectada en el proceso de investigación es de carácter estrictamente confidencial en
todo momento.
Los nombres de los participantes (estudiantes, profesores, y padres de familia) serán mantenidas en el
anonimato por razones de ética profesional.
Los resultados del análisis de la información serán socializados con las instituciones participantes en el
proyecto al culminar la investigación: Universidad de la Salle e I.E.D. Cundinamarca exclusivamente.
Ningún tipo de actividad de aprendizaje ni evaluación de los estudiantes se verá afectada por el proceso
de investigación.
------------------------------------------------------------------------------------------------------------------------CONSENTIMIENTO PADRE DE FAMILIA O ACUDIENTE

AUTORIZO a la Facultad de Ciencias de la Educación de la Universidad de la Salle para utilizar toda la información
y producción académica recolectada en la investigación realizada por la docente Fernanda Cuesta Gómez:
durante el curso de Inglés DE MI HIJO/HIJA ________________________ , Grupo Preescolar 1 durante el año
escolar 2012 y 2013.
Entiendo que tal investigación tiene propósitos estrictamente investigativos del Proyecto de Investigación COMO
REQUISITO DE GRADO del docente para el Programa de Práctica Pedagógica e Investigativa que el docente de
Inglés cursa actualmente en la Universidad de la Salle.
_______________________________ __________________________
NOMBRE PADRE DE FAMILIA
Bogotá, Marzo de 2012.

FIRMA

_______________
CEDULA
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LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM I (2012-I)
CONSENTIMIENTO PARA INVESTIGACIÓN

GRUPO DE INVESTIGACION:

Curso: Preescolar 4

PROPOSITO DE INVESTIGACION: Realización de material didáctico para apoyar el proceso de aprendizaje de lengua
extranjera.
METODOLOGIA



Como requisito para su graduación, La docente Fernanda Cuesta Gómez debe realizar una investigación con el
curso de Inglés Preescolar 4 en el que su hijo/hija se encuentra.
La investigación corresponderá a la metodología de investigación llamada Investigación Acción en Educación
Dicha investigación se basará en la recolección de datos a través de observaciones directas, filmaciones de
video, análisis documentos escritos, entrevistas y demás técnicas etnográficas que el proceso demande,
SIEMPRE guardando la confidencialidad de la información y el anonimato de los sujetos participantes. Ningún
nombre de los niños será utilizado en la investigación en ningún momento, ni serán publicados los resultados
parciales o totales de la investigación fuera del Colegio o la Universidad de la Salle sin la autorización de los
padres.

COMPROMISOS
5.
6.
7.
8.

La información recolectada en el proceso de investigación es de carácter estrictamente confidencial en
todo momento.
Los nombres de los participantes (estudiantes, profesores, y padres de familia) serán mantenidas en el
anonimato por razones de ética profesional.
Los resultados del análisis de la información serán socializados con las instituciones participantes en el
proyecto al culminar la investigación: Universidad de la Salle e I.E.D. Cundinamarca exclusivamente.
Ningún tipo de actividad de aprendizaje ni evaluación de los estudiantes se verá afectada por el proceso
de investigación.
------------------------------------------------------------------------------------------------------------------------CONSENTIMIENTO PADRE DE FAMILIA O ACUDIENTE

AUTORIZO a la Facultad de Ciencias de la Educación de la Universidad de la Salle para utilizar toda la información
y producción académica recolectada en la investigación realizada por la docente Fernanda Cuesta Gómez:
durante el curso de Inglés DE MI HIJO/HIJA ________________________ , Grupo Preescolar 4 durante el año
escolar 2012 y 2013.
Entiendo que tal investigación tiene propósitos estrictamente investigativos del Proyecto de Investigación COMO
REQUISITO DE GRADO del docente para el Programa de Práctica Pedagógica e Investigativa que el docente de
Inglés cursa actualmente en la Universidad de la Salle.
_______________________________ __________________________
NOMBRE PADRE DE FAMILIA

FIRMA

_______________
CEDULA
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APPENDIX 4: Students‟ attendance list –Observation stage I (2012-I)

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

ALARCON
ALONSO
ALVAREZ
ARIAS
ASCENCIO
BELTRAN
BERBEO
CAÑON
CONDIA
GARCIA
GONZALEZ
GUTIERREZ
LOPEZ
LOPEZ
MARIN
MELO
MENDOZA
MURCIA
OTRIZ
PEREZ
QUIÑONEZ
RODRIGUEZ
RUIZ
SANCHEZ
TORRES
TREJOS
VELANDIA
VELAZCO
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APPENDIX 5: Teacher researcher 1 Journals –Observation stage I (2012-I)
Home teacher: A.S
Course: Preschool 1
Topic: Colors
Date: February 28th 2012
When I arrived at school, I notice that all the preschool teachers were absent; I did plan to
teach primary and secondary colors with dough with the intention that the kids would notice
how the secondary colors were formed.
My teaching technique is this lesson was directed observation of the object of they are learning
about in this case how the primary colors can formed the secondary ones, with the manipulation
of dough and mixing colors to recognize the formation and also the names of the new colors
formed.
This specific lesson was student centered because of the nature of the interaction between
teacher and the students specified in the planning, also because the lesson was focused in
students’ needs rather than those of others involved in the educational process, such as
teacher researcher.
Something unusual occurred when the teacher from the other preschool told me that we could
have issues with the schedule, we did arrangement for begin in P1 and continue after the break
with P4 but the next lesson I have to begin with P4 and continue after the break with P1 and
that will be the final schedule for this semester of practicum.
I f I taught the lesson again, I’m sure that I would include the question what color do you get
when you mix (for example) yellow with blue? In order to reach a communicative purpose.
My students in this lesson contributed in an active way, mixing and using the dough to reach the
colors and trying to learn the new vocabulary.
Date: March 6th 2012
Home teacher: A.S
Topic: Shapes
Course: Preschool 1
This lesson began with a minor problem that had to do with my schedule and the quantity of
time spent in both courses that I’m in charge of, and from today until the end of this semester
of practicum I will always star with P4 and continues with P1. This fact is important because
this will affect the development of my classes with P1. Now my lesson will be after the students
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break so class is always much harder, and I have to do my best with more didactic activities, and
resources that focuses students’ attention during the lesson.
And with P4 also the schedule change will affect me because in the morning the classroom
arrangement takes a long time because the chairs and desk are distributed in an unorganized
way, and the students have to carry with the desk and chairs that are heavy even for me, for
that reason I let them organize their possession meanwhile I organize the classroom, also not all
the students arrive on time, and I have to wait until they keep their belongings in their
corresponding spots in the classroom.
For this particular lesson I tried to improve the quality of the didactic material and the
students’ response because in the previous lesson I could notice that they really enjoy drawing
and coloring stuff, but the material that I had wasn’t enough , also I tried to involve in the
lesson more elements rather than only shapes. I included in the lesson plan some numbers and
colors, and some students form other classroom assist in this lesson because their homeroom
teacher was sick and they were included in the development of the lesson.
Date: March 13th
Home teacher: S.C
Topic: Words the refer to size
Course: Preschool 4
In this lesson I planned to teach opposites and words that refer to size like (Big, small, thin, fat)
and to try to improve my learning process I decide to print in a big format a copy of the
worksheets that I had designed for teaching the lesson. Also to support the didactic material I
brought into the classroom elements that showed notorious differences between them like a
large snake, a short Elmo, a big Elmo, Shrek, and a thin doll.
The lesson went by without any inconvenient, the students responded in a positive way to the
lesson, getting involved when I asked and the liked so much the elements that I have to showed
them the differences, but also, they related the names of the characters and not the specific
characteristic that I want to point out, and also solved the worksheets in a very accurate way,
but the home teacher waited until the end of the lesson to suggest me that I should
reformulate the development of my classes, she told me in a very polite and professional way
that I could think of activities that involved more Total Physical Response instead of only doing
choral drills and solving worksheets.
At that moment I was shocked but I could also notice that this suggestion would help to
improve my own teaching style.
In the lesson with P1 the class develops in a normal way, and the students had fun touching and
laughing and others being scarred by the long snake, the home room teacher also liked a giant
Elmo that belongs to my sister and which I brought in order to show and make more evident the
differences between things.
Date: March 20th 2012
Home teacher: S.C
Topic: Spatial location
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Course: Preschool 4
I planned to teach spatial location and the prepositions and expressions like (forward, back,
right side, and left side) I used a big Elmo for helping the kids to understand the movements.
Elmo has the same size than the kids have and they were sitting in a circle on the floor in that
way every single student could see the movements of Elmo.
Also with a song that students were taught how to move around the classroom, I planned this
activity following the suggestions of the home teacher and trying to improve my own teaching
style.
An unusual thing happened with the home teacher because she told me in the last lesson that I
should improve my teaching style, doing more activities based on total physical response but for
this specific lesson, she complained because in her opinion there was too much movement and
physical activity with the students.
Some students didn’t contribute in an active way in the lesson perhaps because the day previous
to the lesson was a holiday and they were so distracted and having behavioral troubles, for
example they run across the classroom and when I asked them to stay calm and quiet they didn’t
agree with me and they continued running and yelling until the home teacher yell more louder
than them and they contribute to the lesson.
Date: March 27th 2012
Home teacher: A.S
Course: P1
Topic: Short Vowels
For this specific lesson, I planned by means of graphic resources, to teach to the students the
five short vowels that in the graphic representation are the same for English and the Spanish
the exception in this case is for the phoneme /U/ that sounds pretty different. With some songs
and flash cards full of bright colors, I proposed for this specific lesson different kinds of aims
for each step of the lesson (Pronunciation, recognition and vocabulary learning).
I accomplished my goal of focusing only on the production of the sounds and recognizing some
new vocabulary of animals, the students always enjoy and they are always asking for the
translation of the name of some animals.
In P4 I had a previously lesson prepared that involved spatial location. The students got involved
in the lesson because it was based on total physical response and it demanded being focused and
attentive to the movement instructions given by the teacher.
Also in order to take advantage to the objects inside the classroom the students should get
close to the furniture and touch the color given by the teacher, in this group the discipline
makes easier teach the lesson.
Date: 10thapril 2012
Home teacher: s.c
Course: P1
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Topic: Opposites
This lesson I have the opportunity to teach first in P4, but I made some arrangement for
teacher it in P4, for this group I used elements from a very popular cartoon called Bakugan to
explain the differences between people.
One important fact occurred during my lesson was that one of my students solved the task
accurately and following the instruction. This case is particular because according to the
homeroom teacher report, he is showing strong symptoms of autism. This student in this
moment is being checked by his family’s medical service, and at the school he is under
psychological treatment.

Date: 17th April 2012
Course: Preschool 4
Topic: Shapes
Home teacher: S.C
I planned to teach basic shapes (square, triangle, circle, rectangle) and show to the students the
question “What is this?” and the answer was “this is a square” the idea of introduce this
question was in order to the student make the difference between “what color is this?” because
they were working in their English classes with that question.
I was able to accomplish my goals because most of the students responded in an accurate way
to the visual and acoustic stimulation that I presented.
I use Logical Blocks or figures that represented the shapes and worksheets where the students
had to color the figure and later draw one with the help of the logical block.
For this specific lesson I tried to get closer to the students to know their learning necessities
better in order to get this goal we sat together on the floor and developed a big part of the
lesson sitting there, because that makes that all the class stay at the same distance and not to in
a far way this thing occurred when the students are sitting in their desks.
The home teacher offered me the opportunity to read a story to the kids and suggest me to put
in the next lesson plan a space for read, this resource opened new possibilities to teach because
until now I haven’t considered the possibility of include a time in my lesson plan for reading
short stories to the students.
Date: 24th April 2012
Homeroom teacher: A.S
Topic: Numbers from 1 to 10
Course: P1
Foe this topic I planned for English teacher suggestion, to do activities that involved the
development of the song “ten little Indians”.
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I had an idea for the opening of the lesson: building little accessories for students head like the
ones that the Indians use, in order to make it a more real warm up activity. The students from
both classrooms play and wear the accessory for the entire school journey, the influence of the
accessory I believe make them understand what the song is about, and that make better the
linguistic performance of the students.
During the break one teacher told me that I should take the extra advantage of the material,
doing the activities for P1 in a different way: counting the students and grouping them like the
“ten little Indians” suggesting them that it was a privilege to be counted in the group that also
she worked in P4 to focus the students’ attention during the lesson, not only in the material.
I do a special accessory like the ones I did for the students, but it was for me in all the colors
available and I promised to the students to give it to one of them, the first one that finish in an
accurate way the activities and could count the feathers in the accessory, but at the end of
the lesson the chosen one by me was the homeroom teacher.
Date: 8th may 2012
Home teacher: S.C
Course: P4
Topic: Numbers from 1 to 10
In this lesson I planned to teach numbers from one to ten with song and didactic activities, I
reach my goal because most of the students were able to recognize and repeat the numbers and
relate them to physical action or show to the entire classroom with their fingers the quantity
that I was asking for.
With foamy numbered full of color and doing emphasis in the new words related to the songs,
they had a number for each one, and they have to stand up and show the number, other activity
was grouping them by the numbers that they had.
Also I implemented for students suggestion a strategy that consist in deal with levels and if they
solved properly the worksheet they would be level promoted, they liked the idea because they
solved the work quickly than usual and got excited for doing properly.
Date: 15th may 2012
Home teacher: A. S
Course: P1
Topic: Counting and grouping
In this lesson I planned to teach to the students counting and grouping numbers and the
material that I prepared for the lesson was ten plastic coins for each one of them.
In this class I got so nervous because it was my turn to be observed, furthermore for this factor
I lost the control of the class in some stages, also this day was teacher’s day and the students
take classes significantly shorter.
In p4 the lesson was developed in a very accurate way, but when they have to solve the
worksheets, I could notice that some students continue having troubles drawing the numbers
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because they do it by the other side, for this reason I had to monitor each student to verify the
correct write of the numbers.

APPENDIX 6: Class transcription from video recording –Observation stage I (2012-I)
Tuesday 28th February 2012
Classroom observation: Preschool 4
Home teacher: A.S
Time observation: Begin 7:00 am – End: 8:00 am
Total Time recorded: 24:57
Person who
is talking
Transcription
1

BEHAVIOR

The video record starts with one boy and two girls from tenth grade (
they were sending by the coordinator to take care of the children )

2

use of L1

The teacher takes out of bag dough in primary colors and shows them
first the yellow one, and ask to the entire class, - “What color is this?”some of the students answer immediately and some answer in L1 and
later repeat with their classmates the students from tenth grade help
the teacher to distribute the dough .
3

T

Okay, I want to teach a song

4

5

T

Red, red, red touch your head

T

(Repeat): Red, red, red touch your head

6
7

Theoretical codin

(she touches her head
showing the kids how to do
it)
(she touches her head again)

Approximately 10 kids repeat the piece of the song
T

8

9

T
10

T
11

(Repeat): Red, red, red touch your head

In the video the first 5 kids
are doing the imitation and
they touch their heads
she waits for the choral drill
and moves her head, changes
her tone of voice, and the
kids imitate the tone voice,
this time she says the verse
slower that the previous
time) (she touches her head
Red… Red … red (Touch your head
again)
She waits for the choral drill
and moves her arms
changing again the tone
Black… black… black… (…Touch your back. The kids respond to voice, and the kids imitate
the repetition.
the tone voice)
The teacher laughs

12
T
13

-Pink, pink, pink, give a wink
turns into the front part of the classroom, and repeat the part of the
wink)

14

T

(she touches her head again)

Okay, guys, if we have

(she winks, and show the
entire class how to do it)

(she takes from the floor a
cardboard with plots of
yellow, blue and green) (she
stars showing the yellow one

TPR and repe
the input.
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and asks for repetition of the
name of the color)
15

T

-Yellow (the kids repeat after her) plus (the kids repeat after her) blue
(the kids repeat after her) we have green.
-okey (she uses L1 ) Amarillo másazul da verde , (the kids repeat in
L1) entonces Amarillo mas azul da verde (She uses L2) yellow plus
blue is green , what color is this? Green, exactly.

T

(she goes to the principal
desk and asks for help the
10th grade students to
-Now (while she is distributing the material, she asks the kids, - what distribute the material),
color is this? And the kids respond –“Yellow”)

T
16

17

Imitation of th

18
The kids stay on their seats and only the teacher and the students from
10th are moving around the classroom
19
20

-okay, guys
Student 5

21

y que vamos a hacer con esto?(Two kids from the front row smell the dough)

22

(The entire class is talking in L1,Inaudible)

23
(While she is distributing the material, she asks the kids, - what color
is this? And the kids respond –“blue”)
24

25
T

She shows to the class little pieces of blue and yellow dough, and asks
first for the yellow one, - What color is this , they answer Blue, later
she asks for the blue one , and they answer , blue.
(Using L2 first, she gives the instruction to the class) now we going to
mix the dough, the yellow and the blue, in that way we going to have
green

26

Code switchin

(Alsoshegivestheinstruction in L1 ) ahora mezclamos el Amarillo con
el azul , el azul con el Amarillo, eso es rojo
27
28
29
30
31
32
33
34

azul y amarillo, solamente azul y amarillo,
Student 17

Asíprofe?

T

exacto.

T

Azul y amarillo, mézclalo

T

¿Qué color tienenahora?

SS

-Verde

T

Exacto, que quede bien mezclado

Student 6

Ahhhquedaverde!
The girls are helping the teacher and show how to mix the dough to
get a green color

35
36

37

(The teacher crosses the
entire classroom checking
how they are mixing the
dough)
T

hasta que no lo vea verde no pasamos al otro color

T

Con las manitos, con las manitos

T

Como haciendo chocolate

Student 8

¿Asíprofe?

T

Más,más que quede verde.

38
39

40
41

(she mixes the dough and
teach them how to do it)
(she uses her hands to show
how to do it, and the kids
imitate the movements)
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42
43

T

Másverde, mas verde

Student 23

Ahorasiestasaliendo

44

The teacher gets out the
classroom

45

The kids continue playing with the dough

46

47
48

T

(Showing a piece of red
Teacher gets into the classroom and jailing, dough! And check by dough)
every single place if they complete the task, what color is this?

SS

Rojo!

T

in English, please

49

Okay, now we have yellow , yellow, yellow

50
T

Wehaveyellow (using L1) Amarillo, solo Amarillo y rojo , Amarillo y
rojo , ahora vamos a mezclar Amarillo y rojo.

HT

(The home teachergetsintotheclassroom) and shesays, “me van a
manchar las mesas , yo tengo unas tablas , pero igual tu no sabias, para
la proxima ya sabes porque aca molestan mucho por eso”

T

The teacher makes that the kids say hello to her just arrived teacher,
with the expression, Good morning teacher! Some of the kids respond
to the greeting but others use the usual greeting that is good morning
miss!

T

please say hello to your teacher

51

52

53
54
55

yellow and red
T

Profe!

56

T
57
58

T
HT
T

With your hands
Y no se sentaron en el puesto que yo les dí a ustedes desde el
principio, cierto?

HT

No profe, yo los organice así
Ahh bueno si es tu culpa entonces no los regaño, no les digo, no les
llamo la atención
Por que por si acaso ellos tienen un puesto asignado para que
funcionen mas , por que los tengo estratégicamente ubicados a ver si
me funcionan mas

T

Es que cuando llegamos el salón estaba hecho un desastre

61
HT
62

63

Okay guys - What color is this? (Pointing out the yellow color) what
color is this? (some children answer, yellow), (she goes to the front
part of the classroom ), yellow.

64

Hrt intervention
HT

65
66
67
68
69
70
71
72

(Picking up the piece of
cartoon from the floor)

ORANGE, orange

59
60

Communicativ
learning

Si , y ellos saben que tienen que llegar a organizar

T
Orange, mixing, mixing
T tostudent
5
Repeat: Orange
Student 5
Orange
T tostudent
6
Repeat: Orange
Student 6
Orange
T tostudent
7
Repeat: Orange
Student 7
Orange
T tostudent
8
Repeat: Orange
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73
74
75
76
77
78

Orange
Student 8
T
tostudent12 Repeat: Orange
Student12
Orange
T
tostudent13 Repeat: Orange
T

Mixing

Student13

Orange

79
80
81
82
83

(Inaudible)
T

Okay , guys, It‟s time to breakfast, breakfast

Student 29

Así?

Student 17
T to
student 17

Me estasaliendonaranjo

84

HT

Orange, orange
Okay, everybody listen to me , stand up and make a line , boys and
girls, dejen la plastilina en la mesa que nadie les va a quitar nada , con
la parejita, con la parejita , el que no tenga la parejita no puede seguir
ahorita jugando con la profe, vamos

APPENDIX 7: Questionnaire for first cycle homeroom teachers I–Observation stage
(2012-I)
1. ¿considera usted vital la inclusión de libros de texto para enseñar una
segunda lengua?
_______________________________________________________________
_______________________________________________________________
________________________
2. La institución cuenta con un libro de apoyo para la enseñanza del inglés para
el ciclo al que usted pertenece?
Explique: _____________________________________________________
3. El IED cuenta con algunos materiales para la enseñanza del inglés, tales
como sellos didácticos con vocabulario en inglés, videos en VHS, una sala de
cómputo, juegos de lotería bilingüe, y una ludoteca. Del material disponible
para la enseñanza del inglés usted considera que:
Suficiente
El apoyo que brinda a
los docentes para
desarrollar los temas
es
El acompañamiento
se puede prestar en
casa o en la
institución al
estudiante
Fomenta el

Medio

Insuficiente
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aprendizaje de
vocabulario en inglés
La adecuación del
material a los gustos
y edades de los
estudiantes es

4. ¿se vio usted en la necesidad de diseñar o adaptar material para enseñar los
contenidos de inglés? SI __ NO
5. ¿Qué dificultades encontró en el diseño de dicho material?
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________
________________________
6. ¿Qué tipo de material didáctico piensa usted que es necesario para el
desarrollo de los contenidos en el área de inglés?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
_
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APPENDIX 8: Results from Survey applied to homeroom teachers (Observation I- First
semester 2012)
1. ¿considera usted vital la inclusión de libros de texto para enseñar una segunda
lengua?

2. ¿Considera usted vital la inclusión de libros de texto para la enseñanza de
una segunda lengua ¿Por qué? (parte B) Razones: por las cuales trabajar con
material de apoyo es importante:
 Se convierte en un apoyo en el proceso de enseñanza y aprendizaje.


Incorpora los tipos de aprendizaje

 Al ser una práctica institucional ahorra tiempo y dinero
 Incrementa la motivación de los estudiantes

3. La institución cuenta con un libro de apoyo para la enseñanza del inglés para el ciclo
al que usted pertenece?
 “Con las docentes del ciclo se creó un material para la enseñanza del inglés pero
es el requisito para nuestra maestría”
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 “estamos trabajando en un material didáctico que está en estudio y cuenta con el
apoyo en la parte teórica por los practicantes de la universidad distrital y la
nacional”
 “Nosotras hacemos el apoyo en aulas enseñando el área de ciencias pero no
existe un libro de apoyo para el área de inglés”
 No
 No hay material de apoyo, yo descargo guías de internet
 No
 No
4. Clasifique de acuerdo con los siguientes parámetros el material disponible en
la institución que considere usted un apoyo didáctico para la enseñanza del
inglés como segunda lengua.

4. en su labor diaria como docente , se ve usted en la necesidad de adaptar,
diseñar o mejorar materiales para enseñar contenidos de ingles?
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Pregunta abierta
En su opinión ¿cuáles
de las características
mencionadas, posee el
material didáctico
disponible en la
institución, son
adecuadas para su
edad, son llamativas
para ellos y estimulan un
interés por aprender una
segunda lengua?

¿Cuál es el material
didáctico que usa con más
frecuencia, durante el
desarrollo de sus clases?

¿Cuáles son los aspectos
que usted cree más
importantes al momento de
crear materiales para los
estudiantes?

HRT P1
No, el poquito que hay
no es llamativo y esta
desactualizado, porque
pues, las loterías, bingos
y las imágenes con los
textos los hizo una profe
que hacia prácticas pero
eso fue hace mucho
pero con el mal uso
también se van dañando
entonces ya no les
permite la actividad
completa. Las láminas
que tenemos por
ejemplo aquí en el
primer ciclo son es como
muy poquito el material
que tenemos.

HRT P4
Del material que yo
conozco hemos utilizado el
rompecabezas del cuerpo
humano en inglés, pero
tiene fichas dañadas y
tuvimos que repararle
varias fichas, es bonito y
me parece que tiene
creatividad, colorido, y
cumple con los
requerimientos del área.

Bueno el que más he estado
utilizando es las láminas, y
de pronto la parte de
canciones musicales la
parte de video muy poco
porque es muy dispendioso
mientras se consigue que la
llave que por algún motivo
no está quien nos la presta
mientras uno enciende los
aparatos, ósea, más bien es
muy poco lo que utilizo.
Básicamente lo que más
bien utilizo son las solas
laminas y la parte musical.
En el momento de crear el
material lo más importante
es que sea grande, visible y
colorido con dibujos como
muy llamativos que sean
como reconocidos por ellos
con algunos personajes de
la parte audio visual para
que ellos reconozcan para
que les llame la atención y
usar material laminado para
que no se dañen, porque
tienden a dañarse mucho

Sellos didácticos, guías que
se puedan acomodar a la
intención.

Instrucciones precisas,
claras en cuanto al
desempeño, gusto estético
en la presentación, tamaño,
forma y color. Que sea
didáctico
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toca estarle colocando
“Contac” para que sea
duradero.
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APPENDIX 9: Material design development for
lesson support–Observation stage (2012-I)
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APPENDIX 10: Students’ artifacts samples –
Observation stage I (2012-I)
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APPENDIX 11: informed consent for research-Implementation Stage I (2012-II)
(digital version) P1- P4
LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
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BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM I (2012-II)
CONSENTIMIENTO PARA INVESTIGACIÓN
GRUPO DE INVESTIGACION:

Curso: Preescolar 1

PROPOSITO DE INVESTIGACION: Realización de material didáctico para apoyar el proceso de aprendizaje de lengua
extranjera.
METODOLOGIA



Como requisito para su graduación, La docente Fernanda Cuesta Gómez debe realizar una investigación con el
curso de Inglés Preescolar 1 en el que su hijo/hija se encuentra.
La investigación corresponderá a la metodología de investigación llamada Investigación Acción en Educación
Dicha investigación se basará en la recolección de datos a través de observaciones directas, filmaciones de
video, análisis documentos escritos, entrevistas y demás técnicas etnográficas que el proceso demande,
SIEMPRE guardando la confidencialidad de la información y el anonimato de los sujetos participantes. Ningún
nombre de los niños será utilizado en la investigación en ningún momento, ni serán publicados los resultados
parciales o totales de la investigación fuera del Colegio o la Universidad de la Salle sin la autorización de los
padres.

COMPROMISOS
9.

La información recolectada en el proceso de investigación es de carácter estrictamente confidencial en
todo momento.
10. Los nombres de los participantes (estudiantes, profesores, y padres de familia) serán mantenidas en el
anonimato por razones de ética profesional.
11. Los resultados del análisis de la información serán socializados con las instituciones participantes en el
proyecto al culminar la investigación: Universidad de la Salle e I.E.D. Cundinamarca exclusivamente.
12. Ningún tipo de actividad de aprendizaje ni evaluación de los estudiantes se verá afectada por el proceso
de investigación.
-------------------------------------------------------------------------------------------------------------------------

CONSENTIMIENTO PADRE DE FAMILIA O ACUDIENTE
AUTORIZO a la Facultad de Ciencias de la Educación de la Universidad de la Salle para utilizar toda la información
y producción académica recolectada en la investigación realizada por la docente Fernanda Cuesta Gómez:
durante el curso de Inglés DE MI HIJO/HIJA ________________________ , Grupo Preescolar 1 durante el año
escolar 2012 y 2013.
Entiendo que tal investigación tiene propósitos estrictamente investigativos del Proyecto de Investigación COMO
REQUISITO DE GRADO del docente para el Programa de Práctica Pedagógica e Investigativa que el docente de
Inglés cursa actualmente en la Universidad de la Salle.
_______________________________ __________________________
NOMBRE PADRE DE FAMILIA

FIRMA

Bogotá, Septiembre de 2012.
LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM I (2012-II)

_______________
CEDULA
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CONSENTIMIENTO PARA INVESTIGACIÓN

GRUPO DE INVESTIGACION:

Curso: Preescolar 4

PROPOSITO DE INVESTIGACION: Realización de material didáctico para apoyar el proceso de aprendizaje de lengua
extranjera.
METODOLOGIA



Como requisito para su graduación, La docente Fernanda Cuesta Gómez debe realizar una investigación con el
curso de Inglés Preescolar 4 en el que su hijo/hija se encuentra.
La investigación corresponderá a la metodología de investigación llamada Investigación Acción en Educación
Dicha investigación se basará en la recolección de datos a través de observaciones directas, filmaciones de
video, análisis documentos escritos, entrevistas y demás técnicas etnográficas que el proceso demande,
SIEMPRE guardando la confidencialidad de la información y el anonimato de los sujetos participantes. Ningún
nombre de los niños será utilizado en la investigación en ningún momento, ni serán publicados los resultados
parciales o totales de la investigación fuera del Colegio o la Universidad de la Salle sin la autorización de los
padres.

COMPROMISOS
13. La información recolectada en el proceso de investigación es de carácter estrictamente confidencial en
todo momento.
14. Los nombres de los participantes (estudiantes, profesores, y padres de familia) serán mantenidas en el
anonimato por razones de ética profesional.
15. Los resultados del análisis de la información serán socializados con las instituciones participantes en el
proyecto al culminar la investigación: Universidad de la Salle e I.E.D. Cundinamarca exclusivamente.
16. Ningún tipo de actividad de aprendizaje ni evaluación de los estudiantes se verá afectada por el proceso
de investigación.
------------------------------------------------------------------------------------------------------------------------CONSENTIMIENTO PADRE DE FAMILIA O ACUDIENTE
AUTORIZO a la Facultad de Ciencias de la Educación de la Universidad de la Salle para utilizar toda la información
y producción académica recolectada en la investigación realizada por la docente Fernanda Cuesta Gómez:
durante el curso de Inglés DE MI HIJO/HIJA ________________________ , Grupo Preescolar 4 durante el año
escolar 2012 y 2013.
Entiendo que tal investigación tiene propósitos estrictamente investigativos del Proyecto de Investigación COMO
REQUISITO DE GRADO del docente para el Programa de Práctica Pedagógica e Investigativa que el docente de
Inglés cursa actualmente en la Universidad de la Salle.
_______________________________ __________________________
NOMBRE PADRE DE FAMILIA

FIRMA

_______________
CEDULA

Bogotá, Septiembre de 2012.

APPENDIX 12: Teacher researcher 1 Journals-Implementation stage I (2012-II) P1- P4
Date: 31st july 2012
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Home teacher: St
Course: No classes
Topic: Meeting with coordinators
Today, my pedagogical practicum was setting to start, but we have a meeting with the
coordinator of bilingualism of the IED and the coordinators of the first and second cycle, in
this meeting we have to make so arrangements and clarify some rules about the schedule and
the development of our classes, the homeroom English teacher of the first cycle agree with us
the two teacher researchers of preschool the setting for the English day planned to October 4 th
also we discuss the topics for the English classes and different strategies to promote the
learning process of the students of preschool.
The meeting take most of the morning and I lost my opportunity to teach to the students, I
went to the classroom for greet them and the homeroom teachers, both believed that I have
finished my practicum in the last semester and when they received the new about how long is my
practicum both show themselves pretty glad, telling me that I can count with them for every
single thing that I need, this make me feel happy and motivated, and when finally I arrived to the
classrooms the students greet me in an effusive way with hugs, and some of them gave me
fruits.

Date: 04th September 2012
Home teacher: A. S
Course: P1
Topic: No classes at IED
Today we have no classes at the IED, because the teachers are deliver to the parents the
students’ grades, this lesson is postponed to 11th September.
Date: 11th September 2012
Home teacher: A. S
Course: P1
Topic: Parts of the house
For this lesson I planned to teach the parts of the house, taking advantage of the didactic
resources available in the school, I decided to show to the students a giant house, with all the
parts and objects the belong to a house, also I carried to the classroom and integrate to the
lesson the puppet of Mr. Penguin, the idea was to integrate the new character and ask to the
students about the activities that Mr. penguin (fictional character) could do or not do in this
house.
One important factor to mention is that I was recording this specific lesson for observational
reasons in order to identify some specific moments of the class development, also my thesis
director, was in this lesson observing my class.
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Later after the presentation topic phase should pass to the practice phase were they complete
a worksheet about the parts of the house, identifying the specific and particular objects that a
house could have, is important to clarify that I told to the students and make sure that all of
them notice that the houses in the Anglophonic cultures are different from us, for example our
houses don’t have attics or basements because the house that the school house don’t fit with
our houses.
For me was important to notice that in the artifacts of the students the tagged the house as
“Penguin’s house” and ask to me, to write this phrase on the board in order to give to “Mr.
Penguin” a place to live.
With P1 the development of the lesson is completely different, because I wait for them but the
first part of the lesson, including the warm up presentation phase occurred outside to the
classroom, because they take less time to develop the tasks assigned for that reason we could
develop the first time near to the classroom, later they start doing the production phase in the
classroom.
Date: 18th September 2012
Home teacher: S.C
Course: P4
Topic: weather
In this lesson and for this topic, I carried with a giant Elmo, in order to provide to the students
realia applied to the clothes that the character could wear in different weather, also I applied
elements like sunglasses, umbrella, scarf, gloves, boots, jacket, in order to make the contrast
between the different kinds of weather more understandable to the kids, I found a song that
fits perfectly with the lesson that includes some actions in order to represent the sun shining
and the rain falling down.
In the P4 I have some inconvenient with the sound of the song, and the fact that my thesis
director was observing the development of my class, but I took again the control of the class
when I started to explain to the students the topic with the help of the giant Elmo, and the
clothes, I caught the students’ attention.
I detected in this lesson that one o f my students didn’t want to do anything and I was worried,
and I tried to motivate this particular students asking him for help with the distribution of the
worksheets, and try to feel him important in the development of the lesson, obviously trying to
focus also my attention to the rest of the group and demanding also a positive attitude from
this particular student.
I have also some troubles with the graphic resources for this lesson, because that must be on
the board , but sometimes during the development of the lesson , the stuff fall down , this fact
was distracting for some students.
Date: 25th September 2012
Home teacher: A. S
Course: P1
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Topic: Classroom Objects
The flashcards and worksheets were the resources selected for me to teach this lesson about
classroom objects, I tried to focus the students attention in the vocabulary that they could use
everyday in the development of their classes, I asked them for label the objects that appear in
the worksheet as backpack, an apple, a book, a pencil and a notebook, in order to relate the
image and the content words of the lesson.
In order to make sure that the students understand the topic, I implemented the instruction,
Show me… and include one of the words that correspond to objects that they have learnt in
the lesson.
I could detect that some of my students have some strengths were they are develop the tasks
that I proposed , but also that a small part of the group, six students have serious problems to
develop the tasks even If I explain the task in their mother tongue and take much more time to
develop it.
I modified the format of the worksheets that I develop for the students implementing in the
name part the instruction, my name is, instead of only name.
Date: 2nd october 2012
Home teacher: S.C
Course: P4
Topic: Farm Animals
I designed a special worksheet for this topic, I increase the difficulty of the tasks that the
students should develop the idea was to prove the previously learning acquired during the
development of the lessons, the response of the students was good an evident in the artifacts
and also during the development of the lesson , the students was always asking for the new
vocabulary pronunciation and the instructions to fulfill the entire worksheet

, they also have

to show my with a drawn what was their favorite farm animal, and try to make a distinction
between those animals and the previous ones that we learnt in a previous lesson.
In this lesson I realized that I must find some other way to put the flashcards on the board
because they fall down the entire lesson , and again that was a distractor during the lesson, also
in P4 the students told me that the homeroom teacher was sick because she had an accident,
but I look for information about her health and the coordinator told me that she was ok.
Date: 16th October 2012
Home teacher: A. S
Course: P1
Topic: Pets
I have a particular Idea for develop this topic, I have not implanted reading strategies with the
students, for that reason I believed that a mini book created by them could be the solution, the
book, included the expression I have a dog, and five more different animals, the idea was that
the students must create their own books, and almost at the end of the lesson we all together
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Date: 10 September 2012
Group: P4
Homeroom teacher: A.S
Time recorded: 24 minutes+ 4: 20 stimulated recall
Topic: Parts of the house

read the book, and familiarized the students with the new expression, also as a complement
part, the students who have a pet, should draw it and tell me the name of their pets.
This kind of topics are always interesting to the young learners, because are meaningful for
them, and also because I proposed a different task to develop, they like so much the book
activity they do the task faster than usual and they asked if they could carry the book to their
houses.

APPENDIX 13: Class transcription from video recording-Implementation stage I (2012II) - P4
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Actions
1
2
3
4
5
6
7
8
9

10

11

12

13

14

15

Teacher
Researcher
TR
Students
TR
Students
TR
Student 5
TR to
student 7
TR to
student 8
and 1
TR to
student 4
and 13
TR to
student 14
and 6
TR – whole
group
TR to
students 1
and 2
TR –whole
group

Listo
Good morning guys!
Good Morning Miss
Good morning guys!
Good morning miss
Please stand up
*****
estasacandolasonces
Ohhh, come on!
Quickly, quickly ,
quickly

Interaction in L2
Interaction in L2
Interaction in L2
Interaction in L2
Interaction in L2
Students’ use of L1
Interaction in L2
Jumping, and
some students
do the same

Vamos, vamos al
centro a jugar
No bags please, no
bags
Stand up please
Stand up , and come
here
Quickly

READY!

Some
students

Ready!

16

TR –whole
group

SET!

17

Some
students

Set!

18

TR –whole
group

GO!

19

Some
students

GO!

Category
Teachers' use of L1

Total Physical response

Teachers' use of L1

Showing her
back

Interaction in L2

Interaction in L2

Taking two
students
Showing with
her hand
number 1
Showing with
their hands
number 1
Showing with
her hand
number 2
Showing with
their hands
number 2
Showing with
her hand
number 3, and
putting the
hand down
Showing with
their hands

Interaction in L2

Interaction in L2
Repetition of input
Imitation of input
Interaction in L2

Repetition of input
Imitation of input
Interaction in L2

Repetition of input
Imitation of input

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL
122

20

TR

Clap your hands

number 3,
putting the
hand down
Clapping

21

Some
Students
TR

Clap your hands

Clapping

Clap your hands

Clapping

Whole
group
TR

Clap your hands

Clapping

Stomp your feet

Whole
group
TR

Stomp your feet

27

Whole
group

Shake your arms

28

TR

Then take a sit

29

Whole
group

Then take a sit

30

TR

31

Some
students

Stick out your
tongue
Stick out your
tongue

32

TR

Your tongue

32

TR

And … give me a
winkle

33

Some
students

Give me a winkle

Clumping with
her feet
Clumping with
their feet
Give this
instruction
more slowly
while she is
doing the
movement
The students
repeat the
instruction in
the same way
as was given
Do the
movement
Do the
movement
and repeat the
instruction
Do the
movement
Do the
movement
and repeat the
instruction
Pointing her
tongue
Show the
students how
to make the
movement
Repeating

22
23
24
25
26

Shake your arms

Interaction in L2
Total physical response
Repetition of input
Imitation of input
Interaction in L2
Total physical
Repetition of input
Imitation of input
Interaction in L2
Total physical
Repetition of input
Imitation of input
Interaction in L2
Total physical

Repetition of input
Imitation of input

Interaction in L2
Total physical
Repetition of input
Imitation of input

Interaction in L2
Total physical
Repetition of input
Imitation of input

Interaction in L2
Total physical
Interaction in L2
Total physical

Repetition of input
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34
35

TR
TR

A WINKLE!
Reach the sky!

36

Whole
group

Reach the sky!

37

TR

38

TR

Now, I gonna try to
confuse you
Clap your hands

39

Some
students

Clap your hands

40

TR to
student 13
TR –whole
group
Student 3

Exactly!

TR to
student 3
TR- whole
group

Exactly

45

Some
students

Stomp your feet

46

Some
students

Stomp your feet

47

TR- whole
group

Take a sit

41
42

43
44

What is clap your
hands?
Esto

Stomp your feet

Jumping and
pointing at the
roof
Do the same,
as the teacher
researcher do

Total Physical response

Repetition of input
Imitation of input
Interaction in L2

Stomping her
Teachers' Monitoring
feet
The instruction Repetition of input
given is
Imitation of input
complemented
by the physical
action
Teachers' Monitoring
Teachers' Monitoring
The student
clap his hands
and show the
whole group
how to do it

Students’ use of L1

Teachers' Monitoring
The teacher
researcher
puts her hands
over the head
The students
Repetition of input
do the same as Imitation of input
teacher
researcher
The students
Activatingss' background
do the action
in the right
way
The teacher
researcher
does the
action that
correspond to
the instruction
reach the sky
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48

Some
students

Take a sit

49

Some
students

Take a sit

50

TR- whole
group

Touch your nose

51

Some
students

Touch your nose

52

Some
students

Touch your nose

53

Student 4

Nose es la nariz

54

Student 6

Mouth es la boca

55

TR- whole
group

Touch your head

56

Some
students

Touch your head

57

Some
students

Touch your head

58

TR- whole
group

Touch your ears

59

Some
students

Touch your ears

60

Some

Touch your ears

The students
do the same as
teacher
researcher
The students
do the action
in the right
way
The teacher
researcher
touches her
ears, and laugh
The students
do the same as
teacher
researcher
The students
do the action
in the right
way
Pointing at the
nose
Pointing at the
mouth
The teacher
researcher
touches the
waist, and
laugh
The students
do the same as
teacher
researcher
The students
do the action
in the right
way
The teacher
researcher
touches her
nose
The students
do the same as
teacher
researcher
The students

Repetition of input
Imitation of input

Activatingss' background

Repetition of input
Imitation of input

Activatingss' background

CodeSwitching
CodeSwitching

Repetition of input
Imitation of input

Activatingss' background

Repetition of input
Imitation of input

Activatingss' background
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students

TR
Some
Students
TR
Whole
group
TR

Clap your hands
Clap your hands

do the action
in the right
way
Clapping
Clapping

Clap your hands
Clap your hands

Clapping
Clapping

Stomp your feet

Whole
group
TR

Stomp your feet

68

Whole
group

Shake your arms

69

TR

Then take a sit

70

Whole
group

Then take a sit

Clumping with
her feet
Clumping with
their feet
Give this
instruction
more slowly
while she is
doing the
movement
The students
repeat the
instruction in
the same way
as was given
Do the
movement
Do the
movement
and repeat the
instruction

71

TR- whole
group
TR- whole
group
TR- whole
group

Make a circle please

61
62
63
64
65
66
67

72
73

Shake your arms

Imitation of input

Imitation of input

Imitation of input

Imitation of input

Imitation of input

ClassroomArrangements
Bigger, bigger,
bigger
Sit down , please
Sit down , please
Sit down , please
Sit down, please
READY!

74

TR –whole
group

75

Some
students

Ready!

76

TR –whole
group

SET!

Experimental Learning

Showing with
her hand
number 1
Showing with
their hands
number 1
Showing with
her hand

Repetition of input
Imitation of input
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77

Some
students

Set!

78

TR –whole
group

GO!

79

Some
students

GO!

80

TR –whole
group

Today, I’m going to
introduce to you my
good friend penguin

81

82

TR –whole
group

The penguin

83

Whole
group
TR –whole
group

The penguin

Whole
group
TR –whole
group

This is The penguin’s
house
In here… We have
the kitchen

Whole
group
TR –whole
group

In here We have the
kitchen
The penguin can
cook

84

85
86

87
88

89

TR –whole
group

This is… The
penguin’s house

In the living room…

number 2
Showing with
their hands
number 2
Showing with
her hand
number 3, and
putting the
hand down
Showing with
their hands
number 3,
putting the
hand down

Repetition of input
Imitation of input

Repetition of input
Imitation of input

Some students
try to repeat
what the
teacher
researcher is
saying
Emphasis in
the word
penguin
Repetition of input
Emphasis in
the words,
This is ,
penguin’s
Repetition of input
Emphasis in
the word
kitchen, repeat
twice
Repetition of input
Emphasis in
the words can
and cook
Waits for the
students
repetition

Cognitionorconceptualization

Cognitionorconceptualization

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL
127

90
91

92
93

94
95

96
97

98
99

Whole
group
TR –whole
group
Whole
group
TR –whole
group

In the living room
The penguin…

Can rest…

Can rest

Whole
group
TR –whole
group

And watch TV

100 Whole
group
101 TR –whole
group

102 Whole
group
103 TR –whole
group
104 Whole
group
105 TR –whole
group
106 TR –whole
group
107 TR –whole
group

Waits for the
students
repetition

The penguin

Whole
group
TR –whole
group

Whole
group
TR –whole
group

Repetition of input

And watch TV…

In the bathroom…

Waits for the
students
repetition

Waits for the
students
repetition

Waits for the
students
repetition

In the bathroom
The penguin can
take a shower

The penguin can
take a shower,
shower, shower
In the bedroom…

Emphasis , and
voice change
in the word
bedroom

Waits for the
students
repetition

The penguin can
sleep
Guys!, Guys!
Listen to me
READY!

Cognitionorconceptualization
Repetition of input

Cognitionorconceptualization
Repetition of input

Cognitionorconceptualization
Repetition of input

Emphasis in
the word
shower, repeat
it three times
Cognitionorconceptualization
Repetition of input

In the bedroom
The penguin can
sleep

Cognitionorconceptualization
Repetition of input

Showing with
her hand

Cognitionorconceptualization
Repetition of input

Cognitionorconceptualization
Repetition of input
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number 1
Showing with
their hands
number 1
Showing with
her hand
number 2
Showing with
their hands
number 2
Showing with
her hand
number 3, and
putting the
hand down
Showing with
their hands
number 3,
putting the
hand down

108 Some
students

Ready!

109 TR –whole
group

SET!

110 Some
students

Set!

111 TR –whole
group

GO!

112 Some
students

GO!

113 TR –whole
group

Someone
Quien puede
decirme como se
llama esta parte de
la casa
Cocina!

Teachers' use of L1

Kitchen

Vocabulary

Kitchen
Que podemos hacer
en la cocina?
Cocinar
Cook!

Repetition of the input
Teachers' use of L1

Cocinar y lavar la
loza
Thepenguin can…

Students’ use of L1

114 Student
12,15, 13,
16
115 TR –whole
group
116 Wholegroup
117 TR –whole
group
118 Wholegroup
119 TR –whole
group
120 Student 5
121 TR -whole
group
122 Student 7
123 TR -whole
group
124 TR -whole
group
125 Student 5

Students’ use of L1

Students’ use of L1
Vocabulary

Y desayunar
cook

Cognitionorconceptualization
Students’ use of L1
Vocabulary

In thelibrary

Vocabulary

El escritorio

Students’ use of L1
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126
127
128
129
130
131

TR
Student 4
TR
Student 17
TR
Student 5

132 TR -whole
group

133 Student 5
134 TR
135 Student 5
136 Student 23
137 TR
138 TR- whole
group

139 Student 5

Desk
Libros
Books
Biblioteca
library
Y por que la silla
esta encima de la
pared
Ok, guys
Please stand up
And sit down… In
your desks
Quevamos a hacer?
Guys!
Teacher, que vamos
a hacer
Podemos hacer la
cama?
Please listen to me
Ahora vamos a
dibujar las partes de
la casa y vamos a
dibujar todas las
cosas que están
dentro de la casa
,ustedes vieron que
habían sillas, habían
ollas , había un
espejo en el baño ,
van a dibujar , que
es lo primero que
ponemos en la hoja
El nombre

Vocabulary
Students’ use of L1
Vocabulary
Students’ use of L1
Students’ use of L1
Students’ use of L1

Students’ use of L1
Students’ use of L1
Students’ use of L1
Pointing at the
right ear
Teachers' use of L1

Students’ use of L1

APPENDIX 14: Stimulated recall- Implementation stage I (2012-II)

TR:

Hola niños , que hicimos el dia de hoy?

Student 1
Student 2
Student 2
Student 1
TR

Cantar
Y hubo una casa
dibujamos una casa
y aprendimos las partes de la casa
y que partes de la casa aprendimos?
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Student 1, 5, 4
Student 2
Student 3
TR
Student 2
Student 4
TR
Student 2

El baño, la sala , la cocina
Y el cuarto
El cuarto
Y a quien conocimos hoy
Pingüino, penguin, penguin
Penguin
Y que hicimos después
Dibujamos las partes de la casa, y
dibujamos la casa de penguin detrás.

APPENDIX 15: Material design development for lesson support– Implementation stage
I (2012-II)
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APPENDIX 16: Students‟ artifacts samples – Implementation Stage I(2012-II)
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APPENDIX 17 : Syllabus proposal for Preschool cycle at IED
WEB THEME

THIS IS ME

TERM

My first
learning
place
1°

My Family
2°

TERM
GOAL
Children will be able
to:
-Identify vocabulary
related to greetings
and farewells,
primary colors,
shapes, numbers
from 0 to 10,
shapes, classroom
supplies and the
weather.

Children will be able
to:
-Identify vocabulary
related gender, the
face and body parts,
my family, parts of
the house, my pet

COMMUNICATIVE
OBJECTIVE

LINGUISTIC CONTENT

Children will be able to
answer questions and
make full sentences with
the vocabulary seen.

To Be:
Is in sentences and questions
related with the vocabulary
seen.

Children will be able to:
-Greet
in
different
moments of the day
-Describe ...
-Express ...
-Say…
-Talk…
- Ask…
- Answer…
-Follow the instructions…
-Relate…
-Do…
-Use…
All about the thematic.

What’s your name?
My name is…
What color is this?
This is…
What is this?
This is a/an…
What number is this?
It’s five.
How many…?
Give me …
What color is the ruler?
The ruler is blue.
It’s blue.
I the pencil, circle, etc. red,
blue, etc?
Yes, it is.
What’s the weather like today?

Children will be able to
answer questions and
make full sentences with
the vocabulary seen.

TO BE AND POSSESSIVES
HAVE:I
have
got…
in
sentences
and
questions
related with the vocabulary
seen.
Are you a boy/girl?
Yes ,I am

Children will be able to:
-Describe ...

LINGUISTIC SKILLS

Listening: Identify the lyrics of
some rhymes; follow directions,
understand questions.
Reading: Be able to follow the
written instructions of the
exercises and to identify some
written vocabulary and sentences.
Speaking: Use words and
complete sentences in English to
communicate with the teacher and
the classmates.
Writing: Write words in English
or, at least, transcribe words and
sentences in the right way.

Listening: Identify the lyrics of
some rhymes; follow directions,
understand questions.

Reading: Be able to follow the

VOCABULARY

ASSESMENT

-Greetings and
farewells:
Good morning, Good
bye, bye –bye.
-Primary colors:
Yellow, blue and red.
-Shapes:
Circle, square, triangle
and rectangle.
-Numbers:
One, two, three, four,
five, six, seven, eight,
nine and ten.
-Classroom supplies:
Pencil, colors, notebook,
Board, paper, eraser,
crayon, table, chair,
lunchbox, backpack.
-The weather:
Sunny, cloudy, rainy,
windy
Adjectives:big,small.

-Classroom
activities
-Activities
at
home
-Intention
to
express
-Use
English
unsolicited
-Instruction
following
-Provision in the
activities
-Notebook
and
Guides
-Pronunciation of
songs
-Participation
in
various activities

-Gender:
I am a boy, I am a girl,
He is a boy, she is a girl.
-My face:
Eyes, ears, nose, mouth,
Eyebrows.
-My body:

-Classroom
activities
-Activities
home

at

-Intention

to
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and animals of the
farm and secondary
colors.

-Express ...
-Say…
-Talk…
- Ask…
- Answer…
-Follow the instructions…
-Relate…
-Do…
All about the thematic.

No, I am not
Have you got a…?
Who is?
He is my, she is my, I am
What is this?
This is my…parts of the house
What animal is this?
This is a/an
What’s your favorite animal?
My favorite animal is…
What’s your favorite pet?
My favorite pet is…
Have you got a pet?
If you mix yellow and blue you
get…etc
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written instructions of the
exercises and to identify some
written vocabulary and sentences.

Speaking: Use words and
complete sentences in English to
communicate with the teacher and
the classmates.
Writing: Write words in English
or, at least, transcribe words and
sentences in the right way.

Head, shoulders, hands,
knees, feet and toes.
-My family:
Grandmother, mother,
Grandfather,father,
sister, brother and baby.
-My house:
Bedroom. living room,
Dining room, bathroom,
Kitchen and garage.
-My pet and animals of
the farm: dog, cat, bird,
fish, chicken, cow,
Sheep, pig, horse, duck
and rabbit.
Adjectives: slow, fast,
big, small.
-Secondary colors:
Green, orange, pink,
brown, purple, gray,
white, black.

express
-Use
English
unsolicited
-Instruction
following
-Provision in the
activities
-Notebook
Guides

and

-Pronunciation of
songs
-Participation
in
various activities
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I.E.D. CUNDINAMARCA
LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM–PRETEST FORMAT

APPE
NDIX
18 :
Pretes
t
forma
t
applie

d to 15 students. Reflection Stage II (2013- II)
Name___________________________________

Course________ Date ___________________

1.Let’s choose the right answer(escojamos la respuesta correcta) body parts

2.Let’s connect the meanings (conectemos los significados correctos) clothes

3.Write the right answer as seen on theboard(escoge la respuesta correcta como la viste en el tablero) animals
El rey de la selva en ingles __________________
Come muchas bananas a diario ______________
Tiene una trompa gigante ________________
El mejor amigo del hombre ______________

IMPACT OF DEVELOPING AN IVL METHODOLOGY FOR A PUBLIC SCHOOL
138
Tiene un cuello muy largo ________________

Name your family members as if they were Elmo’s family(Nombra a los miembros de tu familia usando como si
fueran la familia de Elmo)
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I.E.D. CUNDINAMARCA
LA SALLE UNIVERSITY - EDUCATION SCIENCES FACULTY
BA IN CASTILIAN SPANISH, ENGLISH, AND FRENCH
PEDAGOGICAL PRACTICUM – POSTTEST FORMAT

APPE
NDIX
19 :
Postte

st format applied to 15 students. Reflection Stage II (2013- II)

Name___________________________________

Course________ Date ___________________

1.Name your family members as if they were Elmo’s family(Nombra a los miembros de tu familia usando como si
fueran la familia de Elmo)

2.Let’s connect the meanings (conectemos los significados correctos) clothes
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3.Let’s choose the right answer(escojamos la respuesta correcta) body parts

4.Write the right answer as seen on theboard(escoge la respuesta correcta como la viste en el tablero) animals
El rey de la selva en ingles __________________Come muchas bananas a diario ______________
Tiene una trompa gigante ________________El mejor amigo del hombre ______________
Tiene un cuello muy largo ________________
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